Post-colonial discourses in education, language and secondary school textbooks of English in Hong Kong. by Keung, Yuen-kwan. & Chinese University of Hong Kong Graduate School. Division of English.
Post-colonial Discourses in Education, Language and 
Secondary School Textbooks of English 
in Hong Kong 
KEUNG Yuen-kwan 
A Thesis Submitted in Partial Fulfilment 
of the Requirements for the Degree of 
Master of Philosophy in English 
(Literary Studies) 
©The Chinese University of Hong Kong 
July 2002 
The Chinese University of Hong Kong holds the copyright of this thesis. Any person(s) 
intending to use a part or whole of the materials in this thesis in a proposed publication 
must seek copyright release from the Dean of the Graduate School. 
i f e h 8 13 肩 
^ UNIVEKSiT厂 J 
^^ gSJ-IBRARY SYSTEM^ ：^/ 
Abstract 
The thesis addresses the construction of local identity as explored in 
post-colonial discourses in education, language and secondary school textbooks of 
English. The first part of it deals with the comparison between the National 
Curriculum for England and the Hong Kong Curriculum. It is observed that the 
former has its core values widely discussed and explicitly published, while the 
latter reserves its colonial instrumentalism. The consciousness of benefit gains 
and ways to maximize them seems to permeate local education documents and 
ideology. 
The other part of the thesis studies the colonial constructions as revealed in 
the language policy and secondary school English textbooks. The debate over the 
post-colonial mother-tongue policy has found its likeness in the colonial discourses 
of the Orientalist and Anglicist. Chinese language education, the monolinguistic 
learning environment, English native speaker teachers and Chinese identity in the 
abstract are the other colonial constructions that prevail after 1997. However, the 
findings from the textbook review tend to support the notion that Hong Kong 
secondary students are having and writing a ‘healthy’ identity, which tends to tear 
down the colonial image of utilitarianism and instrumentalism, as well as to 
assume a higher positioning of enunciation. The change in political sovereignty 
has freed the local teenagers from colonial stereotyping and submission, 
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Many peoples and societies have lived the experience of being colonized by 
European powers, such as France, Portugal, Spain and notably Britain, and they 
have emerged as post-colonial communities, manifesting their political and 
ideological departure from the imperial power with their distinctive culture and 
identity. African countries, Australia, Bangladesh, Canada, Caribbean countries, 
India，Malaysia, Malta, New Zealand, Pakistan, Singapore, South Pacific Island 
countries, Sri Lanka and the United States of America, all share in their 
post-colonial nature. Hong Kong, like these post-colonial societies in the world, 
has experienced colonization and at present is in its post-colonial stage, at least in 
a political sense. However, more than the change in political sovereignty that the 
term denotes, post-colonial identity will not be complete without its cultural 
rebirth and recreation, according to Aschcroft et al (1998), in terms of ‘regional 
consciousness and of the project of asserting difference from the imperial center' 
(p. 5). Many post-colonial countries displays the achievement of national and 
regional consciousness. That is, they know who they are and have their unique 
identity. 
The successful experience of post-colonial societies in general displays 
explicit effort at the government and the literature discourse levels, to construct a 
language that speaks for the people, involves the people and empowers the people. 
Language is ‘the medium through which a hierarchical structure of power is 
perpetuated and the medium through which conceptions of "truth", "order", and 
“reality，，become established' (Aschcroft et al, 1989, p. 7). This effective 
post-colonial voice carries with it the conceptualization power, and its writing 
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‘with its signification of authority' can be derived from ‘the dominant European 
culture' (Aschcroft et al, 1989, p. 7). The language policy of these post-colonial 
governments therefore serves much more than the instrumental purpose of 
officiating the common apparatus of communication. It has the goal and vision 
of creating a voice for its people to speak and write themselves, thus gaining the 
'positions of enunciation, (Hall, 1990, p. 392). The former colonial education 
installs a standard version of the metropolitan language as the norm, and 
marginalizes all variants as impurities. Now the post-colonial writers have words 
of their own, a new ‘voice, and power (Lee, 1974, p.398). ‘Indigenization’ of 
English, or localization of English such as in the form of 'Africanization', 
‘Nigerianization，，is one of the strategies of cultural decolonization (Zabus, 1991， 
p. 314). The new register of communication, 'which is neither the European 
target language nor the indigenous source language，，is relexified, appropriated 
and characterized by its hybridity of the mingling of colonial and local language 
elements (Zabus, 1991, p. 315). The new register fiinctions as an ‘interlanguage， 
that unifies the people and facilitates the process of national or regional 
identification. A lot of the former colonies also demonstrate their ability in 
fighting for their own voice, recognizing their own language or languages, hence 
building up their cultural consciousness and identity. One has the voice, then one 
can have the power to construct one's identity. This collapse of standard English 
has given rise to the notion of englishes, with varieties like Australian English, 
Caribbean English, African English, Indian English, American English. In Asia, 
Singapore is prominent in its success of education and language strategy in 
producing the form of localized language, generally termed as Singlish, which 
embraces the various linguistic terms and features of different ethnic groups，such 
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as Malaysian, Cantonese, Indian. 
In the context of Hong Kong, one significant change in education and 
language policy is the introduction of biliteracy and trilingualism, and 
mother-tongue education. Biliteracy refers to the two written languages of 
standard English and standard Chinese, and trilingualism the three spoken 
languages of Cantonese, English and Putonghua. Cantonese is the dominant local 
language and Putonghua is the national spoken language of China. 
Mother-tongue policy refers to the use of mother tongue as the medium of 
instruction in all secondary schools. The policy concerned seems to adhere to the 
notion of having standard and purity in language. Students are forbidden to use 
mixed code in their English class, and their Chinese language standard is criticized 
as poor due to integration of the non-standard variant, Cantonese. The localized 
language, especially the mixed code of Cantonese and English, seems to have 
further been denounced and denigrated in the post-colonial era. It may appear, to 
some, another kind of colonization and this time by mainland China. 
China has been felt as a potential presence of colonizer that threatens Hong 
Kong people. Tsang (1998) notes in his study of the political culture of Hong 
Kong Chinese that ‘the sense of powerlessness' among locals grew stronger as the 
issue of the 1997 union with the PRC unfolded in the fall of 1982. In addition, 
his 1991 survey on the Hong Kong electorate's expectation for candidates who ran 
for political office reveals contradicting attitudes. On the one hand, candidates 
were expected to express 'independent views' and 'courageously to express their 
dissent with regard to both the PRC and the Hong Kong governments'. On the 
other hand, candidates were hoped to be 'moderate in views' and 'accepted by the 
Chinese government'. Tsang concludes that the apparent contradictions reflect 
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the 'fears of the Chinese government', which may originate from the memories of 
fleeing the mainland China in the 1950s through the 1970s. Their witnessing of 
the June Fourth massacre on their television screens fiirther increased such fears. 
It is these fears that led Hong Kong electorate to look for daring politicians to 
stand against the Chinese government on their behalf. The same fears also 
caused them to expect their chosen political representatives not to provoke the 
Chinese regime and to be acceptable to it. 
Fears of the PRC may contribute to the formulation of cultural identity. Yet 
in the work of Mathews (2000), he points out the influence and power of the state 
in formulating culture and identity. Mathews argues that there are 'two opposing 
forces shaping culture today: the forces of state and of market，（p. 6). He 
contends that 'states over the last two centuries have used such idealized concepts 
of the nation to justify their moulding of disparate groups of people into a 
common citizenry, accepting that moulding as the natural order of things' and 
states are 'shaping the thinking of their citizens through public education and 
through mass media'. However, for those who live among the affluent 10 or 15 
percent of the world's population seem to 'pick and choose culturally who we are, 
in the music we listen to, the food we eat, and perhaps the religion we practice'. 
That is what he terms as ‘ the information and identities available from the global 
cultural supermarket' and people wander through this ‘cultural supermarket' 
choosing, albeit in a highly conditioned way, the identities they perform within 
their social worlds. Here I would again draw attention to the ways how people 
formulate who we are and how other forces formulate our identity. 
Identity is dynamic, changing with time and community, and it is an imagined 
entity. Anderson (1982) conceptualizes identity as a kind of imagined relationship 
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with other members of the same community and notes that the 'imagined 
communities are to be distinguished by the style in which they are imagined'. 
Such styles of imagination are reflected in discourses. Hall (1990) holds the view 
that identity is being constituted within representations in discourses. Identity is 
continuously being constructed and modified in discourse. Tarn (1998) remarks 
that Hong Kong people continually search for and forge new identities. We are 
all constructing identities, consciously or unconsciously. Many have explored the 
process of identity formation. In brief，there are two opposing forces in action. 
According to Said (1978), the perception of self-identity requires the contrast with 
the opposite, the Other. In his book Orientalism, Said describes Orientalism as ‘a 
western style for dominating, restructuring, and having authority over the Orient'. 
The Western or the colonial force is exerting great impact on the Orient or the 
colonized. Within the self-other division imposed by colonialism, the problem 
of constituting identity has been summarized by Ashcroft (1989) in The Empire 
Writes Back: 
Foucault's late attempt to 'create a history of the different modes by 
which in our culture, human beings are made subject' (Foucault 1982) 
grew out of his perception of the relation between ideological 
constructions and the determining structures of power. It clearly 
reflects Althusser's seminal definition in the famous essay on 
'ideology and ideological state apparatuses' (1970). This proposed 
the idea that subjects are interpellated (called into being) within 
ideologies and that this is inescapable; that is, that we become 
conscious under the power of construction resident in imaginary 
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subjection, (p. 170) 
people are moulded, either consciously or unconsciously, as subjects, within 
'ideologies' and 'determining structures of power', that is, the type of self-identity 
they are expected to acquire. Yet the reaction of the subject or the ruled varies. 
As regards the process how subjects are created, Michael Pecheux has this insight: 
He argues that there are three modes in which subjects are constructed. 
The first mode is that of 'Good' subjects who result from 
'Identification', they 'freely consent' to the discursive formation 
which determines them. The second mode produces ‘Bad，subjects 
who result from ‘counter-identification; they refuse the image offered 
and turn it back to the offerer.... The third mode Pecheux 
characterizes as Mis-identification’； this is the product of political and 
discursive practices which work ‘on and against' the dominant 
ideologies. Pecheux's third modality, then, recognizes that dominant 
ideologies, while they are inescapable, are transformable. (Quoted 
from Ashcroft，1989, p. 170-1) 
In response to the external force of discourse and socialization, people can 
have different degrees of acceptance. Between the extremes of ‘freely consent' 
and the ‘counter-identification', there are varied degrees of acceptance and 
rejection. Apart from the external constructing force，I will name the reacting 
and constructing force at personal, individual level as the subjective constructing 
force. In this thesis I would like to focus on the secondary school students who 
are in general aged between 12 and 16. Nearly all of them have to undergo 
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formal education, that is, one of the 'ideology constructions', socialization 
processes and the external discursive forces in their identity construction. 
Therefore we will examine the education discourses that aim at prescribing and 
constructing the collective identity of teenagers. Education curriculum delineates 
the ideal identity that people should envisage and outline the means to achieve that 
end. Each means or each subject curriculum is required to educate, teach and 
guide students to attain the knowledge, attitudes, behaviour and, most important of 
all，values of the pre-determined ideal type of person for the community. 
Through the formal education processes, the shared, collective and targeted 
identity of students should be formed. Different communities have different 
versions of ideal identity, though there still exist similarities and dissimilarities. 
Yet at the discourse and writing level, representations in texts generally illustrate 
how the local people are speaking for themselves, writing their life, and 
constructing their tongue and identity. Local textbooks of English used in 
secondary schools are one of the local English discourses that will reflect the 
processes of identity construction in action and in reality at subjective and personal 
level. 
In this thesis，my basic assumption is that there are still colonial constructions 
in post-colonial discourses in Hong Kong and they influence the construction of 
cultural identity. The theoretical framework is that there are opposing forces of 
identity constructing forces, namely the extrinsic and the subjective ones. My 
first research question is whether the state, the HKSAR government, the external 
moulding force, helps erode colonial constructions as manifested in its school 
curriculum, and whether it portrays a public and ideal identity in this new era of 
Hong Kong. The second research question is whether the subjective constructing 
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force, as manifested in school English textbooks, erodes colonial constructions and 
strengthens local culture and identity. The resultant force, that is the realized 
cultural identity in practice at different times, is detected and explored in recent 
research. 
In Chapter 1, I will study the curricula of the two communities, namely 
England and Hong Kong, in which I hope to explore the values and the guiding 
principles for the deliberate processes of language teaching. That will lay the 
foundation of the ideal identity that the state, the external moulding force, aims at. 
Chapter 2 summarizes the colonial constructs evident in colonial education policy 
and examines its legacy that still prevails in the post-colonial age. Chapter 3 
looks at recent changes as revealed in research on local identity, especially among 
teenagers. Chapter 4 explores how the subjective constructing force, as realized 
in school textbooks, is writing and constructing local image and identity. 
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Chapter 1 The Two Curricula, England and Hong Kong 
Education wherever instituted is a national vehicle for the development of 
cultural identity. The school is the State's most powerfiil socializing institution 
and therefore assumes great strategic importance. The comparison between our 
post-colonial identity and that of its former colonial center as portrayed in the 
curriculum might provide insights for us to understand ourselves and the processes 
that making us and others. This chapter will examine the roles played by the two 
curricula, the National Curriculum for England and the Hong Kong Curriculum, 
and the comparison of the two. 
The analytic framework I employ here to compare the two curricula contains 
two major strands. Firstly, the set of core values that underpin the education 
process and determine the identity of the community; secondly, the level of 
learning skills and the relatedness between learning skills and core values. 
Generally speaking, a more liberal community is more inclined to develop higher 
order thinking skills so as to encourage a stronger subjective constructing force on 
the part of the citizens. 
The National Curriculum for England starts with the Statement of Values, 
which ‘underpin the school curriculum and the work of school', and the two aims 
for the School Curriculum, namely first, to provide opportunities for all pupils to 
learn and to achieve, and secondly, to promote pupils' spiritual, moral, social and 
cultural development and prepare all pupils for the opportunities, responsibilities 
and experiences of life. Next come the programmes of study (which sets out 
what pupils should be taught) and attainment targets and level descriptions (which 
set out the expected standards of pupils' performance). 
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The ways we look at ourselves, we look at others and we relate to other 
people help construct our identity; and education formulates, if not manipulates, 
these ways of identity construction. It states in the National Curriculum for 
England that 'education influences and reflects the values of society'. Education 
does influence identity construction by institutionalizing the set of values that all 
the community members are taught to internalize. All should, in principle, go 
through the intended processes of influences in school and classroom and as a 
result identify with the same set of values. According to the National Curriculum, 
the school curriculum has the role of developing ‘pupils, citizenship and proper 
political ideology. The National Curriculum for England highlights its fimction 
in the construction of citizen identity: 
This is also the first national curriculum in England to include 
citizenship, from September 2002, as part of the statutory curriculum 
for secondary schools. Education in citizenship and democracy will 
provide coherence in the way in which all students are helped to 
develop full understanding of their roles and responsibilities as 
citizens in modem democracy. It will play an important role, 
alongside other aspects of the curriculum and school life, in helping 
pupils to deal with difficult moral and questions that arise in their 
lives and in society, (http://www.nc.uk.net as read on 15/1/2002) 
An expected, citizen image is created in the document, which depicts the 
democratic values, attitudes, behaviour and knowledge that students should 
possess and share with the wider community. The common and shared base of that 
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set of values is reiterated in the preamble to the statement of values. It is stated 
that 'these values are so fundamental that they may appear unexceptional' and 
'schools and teachers can have confidence that there is general agreement in 
society upon these values'. So this is the external core of values that individuals 
are taught to submit to and identify with, and also is the common criteria used to 
differentiate one community from the others. These values underpin all sorts of 
educational discourses and monitor the process of identity construction. The 
statement of values covers four domains of life, namely the self, relationships, 
society and the environment. In essence, it outlines the guiding principles by 
which students scrutinize themselves and relate to other individuals, groups and 
communities. Based on the values concerned, students are shown with the 
guiding principles that envisage specific paths of action, that is the expected 
behaviour. This can be illustrated as below: 
The self 
We value ourselves as unique human beings capable of spiritual, moral, 
intellectual and physical growth and development. 
On the basis of these values, we should: 
• develop an understanding of our own characters, strengths and 
weaknesses 
• develop self-respect and self-discipline 
• clarify the meaning and purpose in our lives and decide, in the 
basis of this, how we believe that our lives should be lived 
• make responsible use of our talents, rights and opportunities 
• strive, throughout life, for knowledge, wisdom and understanding 
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• take responsibility, within our capabilities, for our own lives 
(http://www.nc.uk.net as read on 15/1/2002) 
In all other domains, values and the guiding principles or attitudes are related 
and presented in the same maimer: 
Relationships 
We value others for themselves, not only for what they have or what 
they can do for us. We value relationships as fiindamental to the 
development and fiilfillment of ourselves and other individuals, and to 
the good of the community. 
On the basis of these values, we should: 
• respect others, include children 
• care for others and exercise goodwill in our dealings with them 
• show others they are valued 
• earn loyalty, trust and confidence 
• work cooperatively with others 
• respect the privacy and property of others 
• resolve disputes peaceMly 
(http://www.nc.uk.net as read on 15/1/2002) 
In the domain of society, political and democratic values like truth, freedom, 
justice, human rights, the rule of law, are explicitly spelled out: 
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Society 
We value truth, freedom, justice, human rights, the rule of law and 
collective effort for the common good. In particular, we treat families 
as sources of love and support for all their members, and as the basis of 
a society in which people care for others. 
On the basis of these values, we should: 
• understand and carry out our responsibilities as citizens 
• refuse to support values or actions that may be harmfiil to 
individuals or communities 
• support families in raising children and caring for dependents 
• support the institution of marriage 
• recognize that the love and commitment required for a secure and 
happy childhood can also be found in families of different kinds 
• help people to know about the law and legal processes 
• respect the rule of law and encourage others to do so 
• respect religious and cultural diversity 
• promote opportunities for all 
• support those who cannot, by themselves, sustain a dignified 
life-style 
• promote participation in the democratic process by all sectors of 
the communities 
• contribute to, as well as benefit fairly from, economic and cultural 
resources 
• make truth, integrity, honesty and goodwill priorities in public and 
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private life. 
(http://www.nc.uk.net as read on 15/1/2002) 
Likewise, in the domain of the environment, it is stated that: 
We value the environment, both natural and shaped by humanity, as the 
basis of life and a source of wonder and inspiration. 
On the basis of these values, we should: 
• accept our responsibility to maintain in a sustainable environment 
for fijture generations 
• understand the place of human beings within nature 
• understand our responsibilities for other species 
• ensure that development can be justified 
• preserve balance and diversity in nature wherever possible 
• preserve areas of beauty and interest for future generations 
• repair, wherever possible, habitats damaged by human 
development and other means 
(http://www.nc.uk.net as read on 15/1/2002) 
It is clearly put in the Statement of Values that there is a set of core values, 
derived from which are the guiding principles, proper courses of action and 
attitudes. At the school level, it is stipulated that the school curriculum has the 
aim to 'develop pupils' sense of identity through knowledge and understanding of 
the spiritual, moral, social and cultural heritages of Britain's diverse society and of 
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the local, national, European, Commonwealth, and global dimension of their lives'. 
Identity construction is one of the ends, and learning is the means. How the 
learning of English helps construct identity is the area of concern in our study. 
Next let us turn to the English programme of study in Britain. In the Education Act 
1996, section 353b, a programme of study is defined as the 'matter, skills and 
processes' that should be taught to pupils of different abilities and maturities 
during the key stage'. 
English is power. This is the very message I read in the very beginning of 
the English programme of study, which states that 'English is a vital way of 
communicating in school, in public life and internationally'. English embraces 
the essence of varied cultures, as 'literature in English is rich and influential, 
reflecting the experience of people from many countries and times'. 
The programme handbooks (as read from http://www.nc.uk.net on 15/1/2002) 
for primary and secondary teachers 'set out in general terms how the National 
Curriculum can promote learning across the curriculum in a number of areas such 
as spiritual, moral, social and cultural development, key skills and thinking skills'. 
As regards the way in which the teaching of English can contribute to promoting 
pupils' spiritual development, it is spelled out that it can be achieved 'through 
helping pupils represent, explore and reflect on their own and others' life in drama 
and the discussion of texts and ideas'. (The Programme Handbooks, as read from 
http://www.nic.net on 15/1/2002) Written and oral discourses, together with 
representing, exploring and reflective skills, are the means to assist pupils to 
construct their identity. In respect of moral development, one of the ways is 
‘through exploring questions of right and wrong, values and conflict between 
values in their reading of fiction and non-fiction, in their discussions and in drama'. 
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Through discussing discourses, pupils are guided to formulate their value systems 
that underpin their identity. With reference to social development, English 
provides opportunities 'through helping pupils collaborate with others to create or 
present devised or scripted drama and to take account of the needs of the audience 
and the effects they wish to achieve when adapting their speech and writing，and 
through reading, reviewing and discussing texts that present issues and 
relationships between groups and the individual and society in different historical 
periods and cultures'. (The Programme Handbooks, as read from 
http://www.nic.net on 15/1/2002) Identity construction involves the process of 
knowing others and choosing ways of relating to others in the same and other 
communities. Skills of collaborating with others are of paramount importance. 
Lastly, as regard to cultural development, English plays a part ‘through 
helping pupils explore and reflect on the way that cultures are represented in their 
stories and poems, through introducing pupils to the English heritage, and through 
learning about language variation in English and how language relates to national, 
regional and cultural identities'. The importance that the English programme 
attaches to language variation in English could help pupils to be more aware of the 
similarities and dissimilarities between English speaking communities. That in 
turn helps pupils clarify their cultural identity. It is significant that the 
programme inspires pupils about the decisive role of language or discourse in 
constructing identity. This may reflect to some extent the higher order of 
thinking that their pupils are demanded to have, which may contribute to a more 
conscious or subjective construction of identity. These skills include representing, 
exploring, reflective and collaborating, in addition to discussion over values and 
cultures. In fact the programme goes on stressing the role of English in 
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'promoting thinking skills and citizenship, for example': 
• reading, viewing and discussing texts which represent issues and 
relationships between groups and between individual and society in 
different historical periods and cultures 
• learning about the social, historical, political and cultural contexts 
which shape and influence the texts pupils read and view 
• developing pupils' ability to put their point of view, question, argue 
and discuss, adapting what they say to their audience and the effect 
they wish to achieve 
• evaluating critically what they hear, read and view, with attention 
to explicit and implied meanings, bias and objectivity, and fact and 
opinion 
• becoming competent users of spoken and written standard of 
English to enable pupils to participate fully in the wider world 
beyond school, in public life, and in decision making 
(http://www.nc.uk.net as read on 15/1/2002) 
These higher order skills, termed as thinking skills, are developed in order to 
promote citizenship. In both learning and identity constructing, thinking skills 
are essential to the degree of consciousness of one who is undergoing the process. 
The higher order of the thinking skills one is trained up to, one is more conscious 
and more in control of the process of identity construction. The consciousness 
and control is further enhanced by the explicit association between the self and the 
others, and the constant review of the self and the other relationships. In addition 
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to thinking skills, other key skills are also mentioned in the programme. They 
include communication, IT, working with others, improving students' own learning 
and performance and problem solving. 
Hong Kong, in response to the global trend of educational reform and more 
apparently to the change in its political identity after 1997，started its holistic 
review on school curriculum in 1999. After having conducted open consultation 
on the draft curriculum framework in November 2000，the Curriculum 
Development Council (CDC) of the Education Department completed the final 
report Learning to Learn-Life long Learning and Whole-person Development 
{Learning to Learn) in June 2001, which sets out short-term and intermediate plans 
for the curriculum in the next 10 years. The report starts off with the guiding 
principles on which recommendations on strategies and actions are based. There 
are eight of them: 
• the overarching principle is to help students leam how to leam 
• all students have the ability to learn and in order to do so they 
should be offered essential learning experiences 
• a learner-focused approach should be used to make decisions in the 
best interests of students. Diversified learning, teaching and 
assessment strategies should be used to suit the different needs of 
students. 
• development strategies should be built on the strengths of students, 
teachers, schools and the wider community of Hong Kong 
• practices should be adopted to achieve a balance across different 
purposes and conflicting interests and views, e.g. across the 
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academic, social and economic goals of the curriculum and diverse 
learning and teaching strategies. The purpose and modes of 
learning, teaching and assessment should be consistent with one 
another. 
• schools have the flexibility to design their school-based curricula to 
satisfy the needs of their students, so long as the requirements set 
out in the central curriculum framework are fulfilled 
• curriculum development should be a continuous improvement 
process to help students learn better 
• positive thinking, with patience, celebration of small successes and 
tolerance of ambiguity are essential to ensuring the sustainability of 
change and improvement. {Learning to Learn p.i-ii) 
Yet there is no mention of values or statement of values or whatsoever. The 
guiding principles are the means to the ends. In the report, it seems that the 
means embrace the ends, or I would consider it as lower level goals, which do not 
clarify the highest level of mission, that is, the values in achieving those ends. 
For instance, the first guiding principle stipulates that the ability to learn or 
learning is in itself the goal of learning. There is no answer to higher level 
questions like the meaning of learning, why people have to leam, or to where 
learning is leading us. The absence or the deliberate deletion of the statement of 
values may to some extent reflect the searching for the post-colonial identity or the 
identity crisis of losing its former colonial centre. The community has got rid of 
its former colonial center and yet is in the uncertainty of searching for its 
post-colonial center and constructing its new identity. The sensitive issue of 
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identity construction tends to be an untouchable issue at the present stage. Or as 
what Tsang (1998) observes before 1997, the fears of PRC do not subside 
alongside the handout. Such fears render the ambivalence of Hong Kong Chinese 
towards the mainland and Chineseness. Hence the government officials avoid 
spelling out the core values defining the guiding principles. Even in the second 
part of the report, which is titled as 'Overall Aims for the School Curriculum，， 
value-laden terms and phrases are kept to the minimum. The first aim is that: 
the school curriculum should provide all students with essential 
life-long learning experiences for whole-person development in the 
domains of ethics, intellect, physical development, social skills and 
aesthetics, according to the individual potential, so that all students can 
become active, responsible and contributing members of the society, 
the nation and the world. {Learning to Learn p.v) 
Here is a statement on means to ends. However, the outcome of having 
'active, responsible and contributing' members is description of practical acts and 
attitudes, which are quite value-free. The second aim is as follows: 
The school curriculum should help students leam how to learn through 
cultivating positive values, attitudes and a commitment to life-long 
learning and through developing generic skills to acquire, construct 
and communicate knowledge. These qualities are essential for 
whole-person development to cope with the challenges of the 21对 
Century. {Learning to Learn p.v) 
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At last the word 'values' is mentioned and yet the term ‘positive values' tends 
to mean a kind of attitude more than values, and it is assumed as commonly 
recognized and deserves no explanation and description throughout the document. 
The third aim is: 
A quality curriculum for the 21st Century should therefore set the 
directions for learning and teaching through a coherent and flexible 
framework which can be adapted to changes and the different needs of 
students and schools. 
{Learning to Learn p.v) 
Again it deals with the means to ends formula and does not carry explicit 
value statements. 
Right after the Guiding Principles and Overall Aims of the School Curriculum 
comes the Curriculum Framework ‘as the basic structure for learning and teaching 
throughout all stages of schooling' (p.v). At the level of practice, in relation to 
strategies and styles, values are mentioned among the three interconnected 
components, Key Learning Areas, Generic Skills, and Values and Attitudes. Let's 
look at the definition of Values and Attitudes given as follows: 
Values are qualities that students should develop as principles 
underlying conduct and decision-making, while attitudes are personal 
dispositions needed to perform a task well. Values and attitudes 
mutually affect each other. The enhancement of values is given high 
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priority in the review, and moral and civic education, which is 
value-oriented, is one of the four key tasks. {Learning to Learn p.vi) 
There is no description or clarification of what kinds of values are treasured 
and planned to develop. With reference to the key messages about moral and 
civic education，it reads: 
In the domain of values and attitudes, national identity, a positive spirit, 
perseverance, respect for others and commitment to society and 
nations are the five values and attitudes regarded as paramount to 
students' personal development during the short-term phase of 2001-02 
to 2005-06. {Learning to Learn p.84) 
These five 'values and attitudes' tend to fall into the area of guiding principles 
and attitudes rather than that of values. Positive spirit, perseverance, respects for 
others and commitment for society and nations are guiding principles and attitudes. 
In respect of national identity, there is no definition or values that are attached to 
that identity. The differentiation between values and attitudes is made unclear 
and even blurred. Being aware of such an obvious lack of value clarification, the 
Curriculum appends a statement that ‘values and attitudes as generic elements in 
the school curriculum (Appendix II, p.II 1-2)，，in which it elaborates on ‘Core 
Values, Sustainable Values and Attitudes'. In fact the elaboration is extracted 
from the Guidelines on Civic Education in Schools 1996: 
Values constitute the foundation of one's attitudes and beliefs, which 
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subsequently influence one's behaviour and way of life. Values can 
vary across societies, as different social and economic conditions in 
different geographical locations may lead to different value emphases. 
However, across societies, we can also identify certain values that are 
commonly or universally emphasized. The emergence of these 
universal values illustrates the common concerns of human societies, 
the common characteristics of human nature.... We call these universal 
values core values. And sustaining values are ‘other values that are 
also important at an instrumental level, being regarded as important or 
helpful for sustaining the core values' (p. 12-4) 
A set of core and sustaining values and attitudes is proposed for incorporation 
in the school curriculum (see its Appendix II). However, the importance of 
values and attitudinal development is deliberately played down to a subordinate 
position and the report reiterates in Appendix II that: 
Different KLAs( key learning areas) have, in their contexts, included a 
range of learning objectives contributing to the development of these 
values and attitudes at different key stages of learning. These 
learning objectives, however, are by no means implying that values 
and attitudinal development should progress in the order of key stages. 
They are proposed to facilitate the planning of relevant learning 
experiences in or across the KLAs. 
In all, the document recommends that values ‘may be defined as those 
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qualities that an individual or society considers important as principles for conduct 
and that are intrinsically worthwhile'. The government has made it quite clear 
that it has no intention of defining those values either for individual or society as a 
whole. It adheres to its traditional policy of laissez-faire and this is consistently 
applied in value and ideology issues. We may interpret it as a colonial tradition 
here in Hong Kong that values, political ideologies in particular，is the taboo of the 
government and it remains an extremely sensitive, tricky and slippery area that the 
post-colonial SAR Government inclines to avoid. Generally speaking, whenever 
the government needs to tackle public issues, it promulgates, at the pragmatic level, 
the proposed ways and strategies to achieve the end. In the context of education, 
which should concern very much the political level of value and ideology, the 
government focuses on the pragmatic and strategic side, paying undue attention to 
the higher level of value and ideology. The government's inclination may to some 
extend reflect the mentality of the general public who are facing a dilemma, 
whether to identify with the former colonial English center or the new Chinese 
regime, or our own unique culture. The government may have no intention of 
influencing the process of identity construction by deliberately treating values in a 
low-key manner in the education document, while students are undergoing the 
impact of external forces of identity construction, especially in their textbooks and 
language curriculum. In Hong Kong each subject is provided with a detailed 
syllabus that serves as the central guide prescribing the design of textbook and the 
approach of teaching at the classroom and school level. As far as English is 
concerned, it is a compulsory subject for both the primary and secondary 
curriculum. The Syllabuses for Secondary Schools English Language Secondary 
1-5 (the English Syllabus) are our focus of study. 
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The first chapter, 'aims and design of the English language curriculum in 
Hong Kong，，begins with the two statements that ‘(L)anguage is necessary for our 
intellectual, social, personal and aesthetic development' and that ‘it enables us to 
explore the world of knowledge and experience and encounter the thoughts and 
experiences of the greatest human minds'. It then acknowledges its fiinction of 
constructing one's self and identity: 
It provides us with a means for reflection and understanding about 
ourselves. It is also the most effective tool for expressing ourselves. 
Altogether it plays an important role in shaping the kind of people we 
become. The shaping of personality and exploration of one's own 
self are inextricably bound up with the development of our language 
abilities. Our personality and language enhance each other in an 
ever-developing process, (p. 1) 
Through language, we understand ourselves and writes the kind of person we 
are. This process of shaping and exploring one's self continues through language 
learning. The significance of English in this process is described as follows: 
Every student in Hong Kong is offered the right to a second language, 
which provides further opportunities for extending knowledge and 
experience. A new word in the second language may draw one into 
awareness of a totally new concept and a new foreign expression may 
enable one to be acquainted with the culture and conventions of 
language behaviour of other countries, (p. 1) 
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The English language serves as an external impact that stimulates the 
conceptual ability of the student. In addition, it provides information on different 
cultures. Eventually, it is concluded in the document that the pragmatic 
usefulness of English is paramount as 'the mastery of English therefore opens up 
new possibilities of our students in career advancement, educational attainment 
and personal fiilfillment'. The Syllabus touches upon the importance of English 
in the processes of personality shaping, self exploration and cultural exposure, and 
it seems it intends to integrate the technical practicality with the conceptualizing 
function of the language. Yet in its section of 'aims of the English language 
curriculum', the pragmatic use of English is apparent: 
to offer every student the right to a second language which provides 
further opportunities for extending knowledge and experience of the 
cultures of other people, including opportunities for further studies, 
pleasure, and work in the English medium; and to enable every student 
living into the twenty-first century to be prepared for the changing 
socio-economic demands resulting from advancement in information 
technology, including the interpretation, use and production of 
materials for pleasure, study or work in the English medium, (p.2) 
The practical use of English in studies，pleasure and work is repeatedly 
addressed. As a second language, the importance of English in cultural 
development is acknowledged and to explore how influential English is in this 
respect requires a close examination of the discourse represented in textbooks in 
our next chapter. 
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To be fair, it must be reminded that the English curriculum in Hong Kong is a 
second language curriculum and it has its distinctively different purpose from a 
first language one in that it is ‘to help learners acquire effective language skills for 
various functions in communication, establishing and maintaining relationships, 
study and work'. The essence is to develop students' 'communicative 
competence'. Teachers are reminded that ‘the use of English in English lessons, 
by its very nature, communicative and purposeful, and is particularly insisted upon 
for all English lessons' (p.4). Language skills are paramount and its role in 
promoting citizenship and values draws little, if not none, of the attention and 
discussion in the rest of the document. 
It is common knowledge that any serious discussions of plans, programmes, 
policies, etc require a prerequisite of conceptual framework, the very foundation of 
which is values. In the Guidelines on Civic Education in Schools promulgated in 
1996, slightly before the official handover of Hong Kong's sovereignty, officials 
spent one distinct chapter of 20 pages on the discussion of values, out of seven 
chapters totaling 68 pages, constituting 29% of the total content (excluding the 
appendices). Just from a simple, quantitative calculation, one subject guideline 
on civic education recognizes the fiindamental value base of the education related 
to the learner. Yet in the post-colonial curriculum reform, the absence of value 
definition and clarification tends to lead to a blurred, if not blank, cultural identity. 
No one can tell for sure what kind of society or community we are aiming to share 
with. Is it more inclined to a democracy or a socialist state? The picture is not 
clear. When one reads Learning to Learn, one is given the strategies and 
instrument and at the same time one finds oneself at a loss whenever choices and 
decision-making situations arise. For instance, at the highest instrument level 
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teachers are asked to develop reflective ability on the part of the learner. That is 
to say, learners will learn the ability to reflect. However, after reflection comes 
the decision to choose among alternatives, and the decision and course of action 
have to be based on one's core values. In Britain, volumes of publications have 
been collected during and after the debates on values to be included in the National 
Curriculum for England, for example, the four volumes edited by Leicester, 
Modgil and Modgil (2000) entitled Education, Culture and Values. Through 
debates and arguments，members of society have the opportunities to reveal the 
core values and forge their identity. The vigorous debating represents the active 
construction of cultural identity and the searching for it. Yet in Britain, the 
government plays a dual role in energizing as well as leading the process. The 
School Curriculum and Assessment Authority (SCAA) set up the National Forum 
for Values in Education and the Community to identify a set of common values 
through extensive consultation (Leicester, Modgil and Modgil 2000, p.4-5). In 
the context of Hong Kong，the government has not been seen to take up these roles. 
In the educational document, there is no explicit demand for the clarification of 
identity and the underpinning values. The government's message to the school 
educators and teachers is basically instrumental, asking practitioners to refine and 
enrich their repertoire at this first five-year stage from 2001-2006. Values and 
morality are sensitive issues and the government officials possess the intelligence 
to avoid it, at least for the time being. The searching for identity is not a fervent 
one. Perhaps the HKSAR government is too occupied with its economic issues 
and its policy blunders, though the Chief Executive, Mr. Tung Chee Hwa, has 
stressed in all his policy addresses that education is always the top priority. It 
appears that his perception of education is at a rather pragmatic and instrumental 
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level-- that schools produce so-called quality graduates to meet the demands of the 
business sector and the workforce. Yet his initiative to introduce mother-tongue 
education could be better understood in terms of political strategy rather than a 
purely educational one. As Pennycook (1998) remarks: 
English were not simple questions to do with ‘medium of instruction' 
but rather were concerned with different views of how best to run a 
colony.... To some, provision of vernacular education was a colonial 
obligation; to others, it was a crucial tool in the development of a 
workforce able to participate in colonial capitalism; to others it was an 
important means to maintain the status quo. (p. 112) 
The colonial policy of English language education stresses the importance of 
the instrumentalist function and the examination system keeps abreast of it and 
consequently English proficiency is the most powerful and decisive factor in social 
upward progression. The sad thing is in the post-colonial era，top officials still 
hold such a view and policy: English is taught in a workplace level and an English 
literate workforce is trained to meet the demands of the employers. The 
sociolinguistic matrix in Hong Kong is conveniently captured by a slogan used to 
articulate the HKSAR government's goal in language policy in the domain of 
education: biliteracy and trilingualism. The two written languages are English 
and standard written Chinese. The norms of English may refer to both standard 
British and American English, although school textbooks tend to favour the former. 
Of the three spoken languages — Cantonese, English and Putonghua - Cantonese 
and English remain the two most important languages in Hong Kong. English is 
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an official language which continues to be used in the formal domains of 
government, business and law, typically in the presence of native speakers of 
English. For the overwhelming majority of Chinese Hong Kongers, however, 
Cantonese is the dominant language of home and informal communication with 
friends and peers, of the market place, of electronic media and all forms of 
entertainment, including films and pop songs. Speakers of other Cantonese 
varieties, suck as Chiuchow, Hakka, and Szeyap belong to the minority, for whom 
Cantonese serves as lingua franca. The third spoken language, Putonghua is the 
national spoken language of China. It has as yet no official status in Hong Kong, 
and its societal ftinctions are rather restricted. In school more and more pupils 
and students are learning Putonghua, which is now taught as an optional HKCEE 
(Hong Kong Certificate of Education Examination) subject. Most Hong Kongers 
learn Putonghua out of instrumental motivation to equip themselves with 
additional language skills needed in the labour market. 
To conclude, the National Curriculum for England has its core values 
explicitly discussed and published while the Hong Kong counterpart tends to avoid 
elaboration and clarification of core values. This may illustrate to some extent its 
loss of the old colonial standards and the present search for the post-colonial 
identity after the handover. As far as English language education is concerned, 
the National Curriculum for England emphasizes its aims of promoting citizenship 
and thinking skills with a view to constructing cultural identity. In the context of 
Hong Kong, English is a second language and communicative competence is of 
paramount importance. Hence, the instrumentalist fiinction of English is more 
prevalent than its role in identity formation. The colonial instrumentalism seems 
to be preserved in the post-colonial curriculum and policy and the HKSAR 
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Chapter 2 Language Discourse and Local Education Policy 
One of the primary tasks facing post-colonial critics is the need to rethink the 
given values and fixed structures in the community. Language describes these 
values and structures to us. Language writes the world around us, compares 
people, puts them into different groups and assigns them different positions. The 
group who knows the language possess the power that no one can dismiss. Yet 
the statuses of different languages are prescribed in policy, which, in general, 
serves particular political purposes of the time. Language education and politics 
are inseparable and they are often painted in simple terms. By critically looking 
at the past, I hope I will be able to throw light on our contemporary action, to raise 
questions about how education is understood in the colonial past and post-colonial 
present. 
Colonial education and language policy carries the dual purposes of serving 
its politics and culture, of which relative importance varies at different stages. 
Let me begin by referring to Pennycook's view that there are four poles between 
which colonial language policies are constructed: 
first the position of colonies within a capitalist empire and the need to 
produce docile and compliant workers and consumers to fuel capitalist 
expansion; 
second, local contingencies of class, ethnicity, race and economic 
conditions that dictated the distinctive development of each colony; 
third, the discourses of Anglicism and liberalism with their insistence 
on the European need to bring civilization to the world; 
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and fourth, the discourses of Orientalism with their insistence on 
exotic histories, traditions and nations in decline. (Pennycook, 1998， 
p.68) 
The first one is a political and instrumental perspective and the second one is 
related to the unique context of the colony concerned. The third and the fourth 
are ideological considerations, largely concerned with the European civilizing 
mission and the discursive construction of Otherness. Both Orientalists and 
Anglicists are common in their orientation of European, especially British, cultural 
superiority and the ‘civilizing mission' and the moral obligation to enlighten 
barbaric peoples. The main point of disagreement is the medium through which 
the colony should be civilized. And Pennycook (1998) argues that ‘both 
discourses have continued in various forms down to the present’ (p.81). It can be 
witnessed in the local context that the heated debate over the medium of 
instruction, the choice of mother tongue and English education has found its 
likeness in the debate between Orientalism and Anglicism. In this chapter, I 
would like to simplify my discussion below according to two perspectives: one is 
of the political and social considerations, the other the resultant language policy. 
In the nineteen century, the particular contexts of Hong Kong can be seen in 
its role as a trading port with a shifting population, hence the importance of using 
Hong Kong to influence China. As a colony from 1841 to 1997，Hong Kong's 
education policies shifted between the two strands of thought. Orientalism and 
Anglicism. In simple terms. Orientalists advocated vernacular education while 
the Anglicists adhered to English as the medium of instruction. Apparently, the 
mother tongue policy of the Hong Kong SAR government resembles that of the 
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Orientalist in the colonial era. 
The first government 'Anglo-Chinese' school, the Central School, offering 
seven years of primary and secondary education to boys from the colony, was 
opened in 1862, with Frederick Stewart as its first headmaster. Stewart was also 
appointed as Inspector of Government Schools and was to have a major influence 
on the early development of education in Hong Kong. He emphasized that 
schools should be secular and should provide Chinese education. Yet Governor 
Hennessy disapproved of this and he held a conference on education, which 
decided that 'the primary object to be borne in view by the Government should be 
the teaching of English' {Hong Kong Government Gazette, 1878, p.90). The 
difference between Stewart and Hennessy in fact reflects the major difference 
between Orientalism and Anglicism. As a colonial official, Stewart's views on 
Chinese education was little different from many of his contemporaries. He 
believed that in order to learn another language, students must have a good 
grounding in their mother tongue. Hennessy adopted an entirely pro-English 
attitude. He thought that the government should concentrate more on the 
provision of English education and leave vernacular education to voluntary or 
private efforts (Ng Lun Ngai-ha, 1984, p.69). His view was supported by the 
Bishop of Victoria, who argued that English should be taught and Chinese should 
be dropped as the Chinese's 'ambition is to get into a position to make money, and 
to make money at the open ports, and I don't think they would care much for any 
loss they might have a Chinese subject in the country' (p.8). This theme of the 
mercantile orientation of the Hong Kong Chinese is another common one that runs 
through these and other discussions. 
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In his 1865 education report, Stewart remarked that: 
Before any real good can be effected the Chinese must have learnt to 
appreciate the value of education, and of their own education, such as 
it is. Nothing seems to find favour with them which does not bear a 
market value. Hence, the comparative success of the Central School, 
English convertible into dollars; hence, also the neglect of the 
Vernacular Schools, Chinese being unsaleable.... Engrossed in the 
pursuit of gain, the Chinese who have flocked to Hongkong have left 
behind them their traditional regard for education, and allowed 
themselves to settle into an apathy characteristic only of barbarism. 
(Annual Report, 1865, p.l41) 
It is noteworthy that for both Orientalists and Anglicists, the Hong Kong 
Chinese can only appreciate the instrumentalist function of language and education 
and that renders them second-rate and even 'barbaric'. However, the 
instrumental motivation to learn English among the local students and parents 
these days seems to be stronger and more widespread than that of a century ago. 
According to Viswanathan (1989), it was felt that instead of producing the 
docile colonial subjects that they had hoped for, English education was in fact 
producing a new group of people armed with a sense of 'moral autonomy, self 
sufficiency and unencumbered will that caused more problems for British rule than 
expected' (p. 143). But an education only in local languages did not produce the 
class of bilingual intermediates that the colonial administration needed to operate 
efficiently. The ideal education, then, provided a vernacular education to the 
35 
majority of the population in order to maintain social control and educate workers 
better able to work under colonial capitalism, and a bilingual education for a small 
elite. This seems to settle the dispute between the two camps. However, there 
emerge contingencies that require the enhancement in Chinese education. 
First it comes from an apparent demand for moral education. Eitel, the 
Inspector of Schools in Hong Kong from 1879 to 1897, was most concerned that 
education should give students sufficient grounding in morality. Although he 
clearly supported the teaching of English, he also argued that students in the 
village schools were given a better education than those receiving a secular 
education in English. By studying Chinese classics, students learn ‘a system of 
morality, not merely a doctrine, but a living system of ethics'. Thus they learn 
‘filial piety, respect for the aged, respect for authority, respect for the moral law，. 
In the Government schools, by contrast, where English books are taught from 
which religious education is excluded, ‘no morality is implanted in the boys， 
(Lethbridge, 1983，p.70). Thus the teaching of Chinese is of 'higher advantage to 
the Government' and 'boys strongly imbued with European civilization whilst cut 
away from the restraining influence of Confiician ethics lose the benefits of 
education, and the practical experience of Hong Kong is that those who are 
thoroughly imbued with the foreign spirit, are bad in morals，(p.70). For the 
influential Eitel, education was for moral development and for preparing students 
to be good citizens of the empire. 
Moreover, the political necessity to influence China affects the local 
education policy. The report of a committee on Education in 1902 {Report of the 
Committee on Education, The Hong Kong Government Gazette, 11 April 1902) 
writes: 
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It is highly desirable that a fair exposition of our policy in the East, 
and of China's relations with the other Powers, should be presented to 
every Chinese scholar: but these ideas be conveyed in the Chinese 
language no less well than in English, (p.499) 
The reason for ensuring literacy in Chinese seems to be that 'however learned 
in English and Western knowledge', Chinese could not be of influence in China 
without good knowledge of Chinese. It was proposed that scholarships should be 
set up in order that some poor children could receive an education, though once 
again for very political rather educational reasons: ‘with the shifting and very 
ignoring population of Hong Kong, the most that can be done is to pick out and 
encourage all promising material, and so contrived things that the ablest men of 
the next generation shall be on our side, (p.501). 
Here，then, we can see many of the dominant discourses of colonial education 
interwoven. The particular context of Hong Kong as a trading port with a 
shifting population, the importance of using Hong Kong to influence China, and 
the role of certain influential administrators led to a relatively strong pro-English 
line. There was still a strong feeling in Hong Kong at the beginning of the 
twentieth century in favour of English for a small elite. At the same time, 
however, there were clearly competing discourses, both within the colony and 
from outside. The support for Chinese education was based on pragmatic 
purposes of developing a loyal workforce in Hong Kong, loyal citizens for the 
Empire and a potential force to influence China. 
The colonial government was becoming increasingly concerned since 
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nationalist sentiment was growing in the Chinese schools in the wake of the 1911 
Revolution. These fears led to the Education Ordinance of 1913, the first 
legislation throughout the British Empire to make school registration mandatory: 
Every school in the colony whether such school is in existence at the 
date of the coming into operation of this operation of this Ordinance or 
whether such school comes into existence after the date of the coming 
into operation of this Ordinance shall be registered under the 
provisions of this Ordinance and any school not so registered shall be 
deemed to be an unlawfiil school. (The Hong Kong Government 
Gazette, 8 August 1913，p.345) 
The reasons for this severe policy were clear: fearing fiirther social unrest and 
the growth of Chinese nationalism, the government was determined to bring all 
Chinese schools under much closer supervision. This process was to take a new 
turn in 1926 in response to the massive 1925-26 strike and boycott of British 
goods. As this time of strikes and anti-British feeling, there was not only a stress 
of careful monitoring of vernacular education but also a new emphasis on more 
direct intervention in the Chinese school curriculum. R.H.Kotewell 
recommended particular orientation for Chinese school curricula: 
The Chinese education in Hong Kong does not seem to be all that it 
should be. The teaching of Confucian ethics is more and more 
neglected, while too much attention is being paid to the materialistic 
side of life... In such a system great stress should be laid on the 
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ethics of Confucianism which is, in China, probably the best antidote 
to the pernicious doctrines of Bolshevism, and is certainly the most 
powerful conservative course, and the greatest influence for good. 
(Colonial Office CO 129/489，pp. 455-6) 
Thus, the aim was to develop 'conservative ideas of the Chinese race in the 
minds of the young' and that would constitute 'social insurance of the best kind, 
(P.456). This idea was supported most actively by the Governor, Sir Cecil 
Clementi, a long term administrator in Hong Kong. In 1927, he planned to 
develop a curriculum based on orthodox Confucianism accentuating social 
hierarchy and subservience to patriarchal authority (Luk, 1991). This initiative 
also led to the establishment of a Chinese Department at Hong Kong University, 
dementi's goal was to counter the rising tide of Chinese nationalism by 
emphasizing traditional Chinese notions of hierarchy loyalty. Thus, 'appeal was 
made to the cultural tradition of the native people to help safeguard foreign rule 
against the growth of nationalistic feelings among the younger generation，（Luk， 
1991，p.600). According to Luk, his initiatives in Hong Kong had lasting effects. 
The report of the Committee on Chinese studies in Hong Kong secondary school 
curriculum since the mid-1950s ‘demonstrated, considerable continuity with the 
cultural policy of Governor Clementi some 25 years before' (Luk, 1991，p.667). 
Pennycook (1998) holds a similar view: 
The curriculum followed by students today, therefore, is closely linked to 
the curriculum formulated in the 1920s, a curriculum developed then to 
counter Chinese nationalism in the schools, redeveloped in the 1950s to 
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counter communist influences and still held in place in the 1990s as part of 
British colonial rule. (p. 124) 
Another important stage in the process of control over and expansion of 
vernacular education came with the 1935 ‘Burney Report，(Bumey, 1935). This 
report is generally seen as a watershed in Hong Kong education since it marked 
the crucial point when Hong Kong moved towards much greater public provision 
of primary vernacular education. The report criticizes the government for its low 
expenditure on primary education and noting that 'primary education is all that 
poorer Chinese can afford, and the Government is therefore giving least help to 
those who are least able to help themselves'. Bumey notes that there is a 
constant demand for English: 
...there is a real and large demand for ‘black-coated’ labour in Hong 
Kong (nearly one quarter of the males are so employed) and also ... 
there is an insistent demand on the part of Chinese parents for their 
children to be taught English. (p. 12) 
He suggests that the demand for English ‘comes from parents and pupils, and 
the motive is 'utilitarian and vocational' while the demand from Chinese comes 
from 'educationists in the Colony, both English and Chinese, and is justified by the 
argument that any education is culturally inadequate which does not give the pupil 
a good knowledge of his native language and at least some acquaintance with its 
literature' (p.24). His recommendations are that ‘the teaching of English in the 
schools of Hong Kong should be reformed on a frankly utilitarian basis, i.e. the 
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pupils should be taught to understand, speak, read and write such and so much 
English as they are likely to need for their subsequent careers, and no more，(p.24). 
The rest of the time should be devoted to more study of Chinese. Pennycook 
(1998) comments that this influential document confirmed the orientation towards 
vernacular education and away from English (p. 125). 
According to Tarn (1998), the establishment of the PRC marked the turning 
point in the history of Hong Kong's colonial education policy. That resulted in 
Grantham's policy that advocated the teaching of traditional Chinese culture, 
which, according to Luk (1991), was a formula 'for Chinese culture and British 
colonialism to survive together in the shadow of Communist threat' (p.677). 
Chinese literature, history and culture have been taught as subjects in secondary 
schools since the mid-1950s, but with much of its content have little to do with the 
contemporary reality of China. Thus, Luk concludes that: 
Generations of Hong Kong Chinese pupils grew up, learning from the 
Chinese culture subjects to identify themselves as Chinese but relating 
Chineseness to neither contemporary China nor to the local Hong 
Kong landscape at that time. It was a Chinese identity in the abstract, 
a patriotism of the emigre, probably held all the more absolutely 
because it was not connected to a tangible reality. And in this way, 
Hong Kong's schoolchildren grew up with a conception of Hong Kong 
society that was much at the periphery of its dual centers of China and 
Britain, at a time when that society itself was emerging as the capital 
of the Chinese diaspora and a major center of the Chinese-speaking 
world, (p.668) 
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This Chinese identity in the abstract and the traditional Chinese education on 
subservience and hierarchy loyalty pose no threat to the colonial rule but rather 
serves as a means of ideological and political control. 
To conclude from what we have discussed in the colonial past, the emphasis 
on either English or Chinese does not necessarily imply the upgrading of the 
language and the ethnic-linguistic identity. The language and education policy is 
in fact instrumentalist, in the sense of serving social and political fiinction and 
purpose. The British have long held the view of despising people taking 
language as a mercantile instrument to earn an living, since they are cleverer to 
utilize it at a higher level of ideology and governance. The Orientalists and 
Anglicists are on the same footing as their ultimate end is to serve the Empire and 
have a loyal, docile workforce. The provision and promotion of Chinese and 
Chinese classics originates from the political calculation of manipulation. The 
cultural values in Confuscianism helps more with the hierarchy loyalty than the 
Chinese identity. The deliberate detachment from contemporary China breeds a 
Chinese identity in the abstract which is intended to be an ideological control to 
prevent the Hong Kong people from identifying with the mainland. Neither does 
such Chineseness relate to the local political reality. As a result, the local 
resentment against colonial rule is kept in check. 
In the post-colonial present, education reform has been on the top of the 
government agenda. The general lack of a sense of Chinese identity has 
prompted the HKSAR Chief Executive to undertake measures to promote the 
awareness of Chinese culture and nationalistic sentiments among children. In 
late September 1998, the Committee on Civic Education released an illustrated 
42 
booklet called ‘I am Chinese', which is designed for the four to six-year-olds. 
Such a move was dubbed in South China Morning Post as ‘patriotism，lesson 
(SCMP 98/09/25). All this does not help bring in any weakening of colonial 
English constructions as government officials and political figures are using the 
terms patriotism, nationalism and love for our country indiscriminately, promoting 
a blind passion for China. The Chinese identity once again seems to be used for 
political and ideological indoctrination. Furthermore, the Chief Executive 
repeatedly in his public speech stresses the ConfUcianist ethics in the abstract, 
providing no concrete connection with the reality. This kind of public advocate 
of Confucianism appears to share some sort of similarity with the British 
colonialism. 
The most drastic change is perhaps in medium of instruction at the secondary 
level. Up until the handover, an overwhelming majority (over 90%) of the 
secondary schools were 'Anglo-Chinese', in which the medium of instruction was 
English, although in reality Cantonese was commonly used for various 
pedagogical and instructional classroom purposes (e.g. Johnson 1983; Lin 1990). 
The situation was changed after the HKSAR government's enforcement of the 
mother-tongue education policy. As from September 1998，only 114 of the 411 
government or subsidized secondary schools have the right to remain 
English-medium. The rest must switch to Chinese-medium. The policy was 
implemented amid a great deal of controversy and widespread social concern. 
Among various group of stakeholders, parents are the most strongly opposed to the 
policy (Tung, Lam and Tsang, 1997). There is a widely shared perception that a 
good command of English is essential for higher education and career 
advancement. This streaming of students has already created some undesirable 
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stigmatization effect as predicted (Luke ed.，1992). Those who are placed in 
Chinese-medium school tend to perceive themselves as second class and hence is 
predicted and charged by some critics as socially divisive (Lin, 1996; Luke ed.， 
• 1992). 
To make up for reduced exposure to English, each Chinese-medium school is 
given the resource to hire at least one extra native-speaker English teacher (NET). 
This NET scheme tends to reflect the colonial construction that native speakers of 
English are better teachers of English. Pennycook (1998) notes that ‘the way in 
which a construction of English as a superior language，when coupled to a belief 
that to know English makes the native speaker of English not merely a supposedly 
better teacher of English but also someone endowed with superior knowledge 
about the world，(p. 156). The deeply embedded cultural bias is made more 
prevalent by the government in the post-colonial Hong Kong. 
The last colonial construction of English that is still valid is the strict 
forbidding of code-switching in English class as that has been regarded as the 
culprit of low language achievement by the government (Education Commission 
1990; 1996). The Education Department made it clear that inspections will be 
carried out periodically to ensure that the policy of medium of instruction be 
correctly observed. The link between the promotion of English as superior 
language and the promotion of English-only approaches to teaching has been 
studied. Howatt (1984) explains the growth of Direct Method approaches to 
English teaching in which teachers were expected to use English and only English 
in the classroom, as a product of European theories of language learning and 
teaching. As Auerbach (1993) argues, the use of only English in ESL classes needs 
to be understood not so much in terms of its common pedagogical or 
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psycholinguistic rationalizations but rather in terms of the ideological implications 
of an insistence on English. The underlying tenet of ELT theory - English is best 
taught monolingually, by native speakers, as early as possible, as much as possible, 
and preferably to the exclusion of other languages - is criticized by Phillipson 
(1992) as part of British neocolonial policy. 
There are numerous changes at the education scene after the withdrawal of 
the English colonizer. However, the English cultural constructions do not seem 
to be fading or collapsing. Quite on the contraiy, they are reinforced and made 
more prevalent as nurtured by the good intention and motive of the HKSAR 
government. 
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Chapter 3 Local Research on Cultural Identity 
The interplay between the dual centers of China and Britain has been 
reflected in the language policy in the Colony, with its varying emphases on 
vernacular and English education at different times. The utilitarian status of 
English is further strengthened through various policies. For instance, English is 
the official language in the government and the admission requirement to the 
universities. Tarn (1998) remarks that the learning of English has become both a 
social demand and an educational requirement, which affects not only their social 
attitude, but also their cultural identity. Language, English in particular, is 
closely related to the local identity. Tarn quotes a survey done by Lyczak at al. 
(1979), which shows that in Hong Kong in the late 1970s there was the tendency 
to regard those who could speak English as more highly educated, and as having a 
higher social status than those who could not. 
As the African post-colonial scholar Ngugi wa Thiong'o (1993) claims, 
‘Language，any language has a dual character: it is both a means of 
communication and a carrier of culture' (p.439). The identity formation of Hong 
Kong people was at a critical stage in the 1960s as noted in Chen Te，s essay on the 
formation of a Hong Kong identity. He claims that since the 1960s the young 
people in Hong Kong, unlike those of the older generation, have begun to consider 
Hong Kong not as a place of transit in the process of migration from China, but 
also as their home, a place that they are identified with (also see Tain, 1998, 
p.69-70). As Chen Te rightly points out, this change in identification is closely 
related to the social changes in Hong Kong，in China and in Southeast Asia. Tarn 
remarks that one visible change in Hong Kong in the 1970s has been the rising 
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status of Chinese as an official language, which is Cantonese in the case of Hong 
Kong, has not meant to replace the English language in its social and commercial 
use (p. 70). The instrumentalist function of English is reflected in the 
unchallenged status of the language. So (1992) highlights a stranger 
phenomenon in this change of Hong Kong people's identity in that while the 
Chinese language has been recognized as an official language, there has been a 
growing tendency for the secondary schools to adopt English as the medium of 
instruction. The dual language policy has given rise to the localized, hybrid 
character. Tarn (1998) notes that while Cantonese songs have replaced English 
songs as pop songs in Hong Kong, there is also the growing frequent use of 
English phrases in these Cantonese songs, and he views 'these phenomena as 
reflected in the ambiguous and mixed use of languages in Hong Kong' as evidence 
showing ‘that the new identity of Hong Kong is becoming more and more a 
product of a hybrid culture' (p.70). 
The concept of hybridity has proved useful in highlighting cultural mixing 
and the emergence of new forms of identity. Perterse (1995) has suggested 
cultural hybridization refers to cultural responses that range from assimilation, 
through forms of separation, to hybrids that destabilize and blur cultural 
boundaries. He argues that cultural hybridization involves the opening up of 
'imagined communities' and signs of increased boundary crossing. However, 
they do not represent the erasure of boundaries so that we need to be sensitive to 
both cultural difference and to forms of identification that involve recognition of 
similarity. 
Hybridization is the mixing of that which is already a hybrid. All cultures 
are zones of shifting boundaries and hybridization (Bhabha, 1994). Nevertheless, 
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the concept of hybridity has enabled us to recognize the production of new 
identities and cultural forms, for example 'British-Asian'. Thus, the concept of 
hybridity is acceptable as a device to capture cultural change by way of a strategic 
cut or temporary stabilization of cultural categories. 
This thesis explores the cultural constructs of the secondary students as 
revealed in English textbooks. Now let me have a review on their identity 
consciousness as researched in some surveys from the 1980s to the late 1990s. In 
the following studies, the hybridity of students，identity is to be reflected in their 
attitudes towards the two languages, Chinese and English, and the attributes that 
they attach to Chinese speakers, English speakers and themselves. 
Pierson, H.D., Fu, G.S., and Lee S.Y. (1980) studied 416 subjects of 
Chinese-speaking (Canton dialect) secondary school students in Hong Kong from 
both English-medium and Chinese-medium schools. They surveyed these 
students' attitudes to English by direct and indirect means, using an original 
questionnaire written in Chinese. The direct assessment items asked subjects to 
rate statements relating to politics, interethnic relations, career, and education in a 
'purposely emotive manner to elicit exaggerated reactions'. The results of the 
direct attitude questionnaire responses showed that students were generally not in 
favour of English as the main official language of Hong Kong, saw no specific 
social value attached to the use of English, and in fact felt that use of English 
threatened their Chinese identity. However, they expressed their motivation to 
learn English of their own free will, their own confidence in speaking English, 
their lack of discomfort at English being spoken by Chinese people with each other, 
and their sense of the value of English as a language for understanding those 
outside their own cultural and linguistic group. 
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When students were asked to rate Chinese people and Westerners against 
twenty attributes, Chinese were rated more favourably on 12 scales: 
They were seen as more 'conservative in outlook', 'loyal to ... family，， 
'trustworthy', 'hardworking', 'gentle and gracefixl', 'able and 
far-sighted', 'understanding of others', ‘persistent’，'clever and smart，， 
'motivated to strive for success，，'logically minded and wise', ‘ and 
‘sincere，. Westerners, on the other hand, received higher ratings on 
the attributes ‘cool and clear-headed，，‘frank and honest，，‘easy to get 
along with', successful', 'humble and polite', 'presentable in 
appearance', 'self-confidence', and ‘like to help others'. 
Pierson et al (1980) suggest that perhaps these results, like those of Lyczak et 
a l (1976，1979)，could be seen to fall along lines, which might be encouraged by 
the Hong Kong colonial situation. He and his colleagues thinks that students 
apparently tend to rank Westerners high on those qualities such as appearance, 
affability, and clear thinking which can be associated with the successful 
businessperson. Most of the Westerners whom students might be exposed to in 
Hong Kong area probably in business or administration and probably tend to be, 
generally, quite successful and well off The Chinese, while also being favoured 
on certain traits which can be associated with success, seem to be related favorably 
on qualities which might traditionally be seen as being acquired at home in the 
family. These are qualities such as trust, loyalty, sincerity, gentleness and 
gracefulness. 
Using the same survey instrument as employed in the study of Pierson et al. 
(1980)，Pennington et al. (1994) surveyed 285 students in lower and upper 
secondary classes at selected public schools throughout the territory. The authors 
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first summarize the research by Pierson et al. (1980), when supplemented by other 
research carried out during the same period (Bond, 1985; Bond and Yang, 1982; 
Fu, 1975; Gibbon 1983, 1987; Lyczak et al. 1976; Pierson and Bond, 1982; Yang 
and Bond, 1980)，suggests that in the 1970s and early 1980s, before the Joint 
Declaration in 1984, Cantonese-speaking bilingual students in Hong Kong 
attached a positive value to a knowledge of English while at the same time holding 
some negative views about the use of English and the associated Western cultural 
values. These mixed feelings about the English language and Western culture 
were coupled with feelings of pride in Chinese culture and feelings of solidarity 
and traditional values associated with the native language - views which tended to 
be asserted more strongly in circumstances where Chinese identity was at issue 
(Bond and Yang, 1982; Yang and Bond, 1980). After 1984’ there is some 
evidence of a possible shift in attitudes resulting from the weakened position of the 
British (Pierson et al. 1987; Young et al” 1986, 1984), with English perceived as 
having a lower status in the community, though Bickley (1990) argues that a desire 
to ‘acquire English language skills ... as a means to the material benefits of the 
Western world，(p.299) is a long-term and stable characteristic of the Hong Kong 
Chinese. 
Yet in the study of Pennington et al. (1994), they found a strong abstract 
motivation to learn English on the part of Hong Kong secondary students without 
any strong sense that knowledge of English confers particular social benefits 
within the community. Unlike the Pierson et al. (1980) findings, Pennington et al. 
(1994) indicates that Hong Kong secondary students do not associate use of 
English with threats to their ethno linguistic identity, nor do they wish to see 
English abandoned as a medium of instruction. The two studies also differ in that 
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the earlier one found a greater number of factors negatively associated with 
English, a smaller number of distinct positive constructs associated with English. 
The differences may represent true differences in the attitudes of the population of 
Hong Kong secondary students then as contrasted with those of somewhat a 
decade ago, then the response pattern suggests that attitudes to language cannot be 
viewed as stable characteristics of population but are rather strongly responsive to 
contextual conditions. In particular, they indicate how much community attitudes 
might change in a comparatively short time during a period of societal upheaval 
and a major political transition, a point made previously by Pierson et al. (1987) in 
reference to the changes in Hong Kong that were already taking place in the early 
1980s. The research findings are in accordance with what Bhabha (1994) states: 
the boundaries of cultures and hybridization are ever changing and shifting. 
Building on previous studies by Pierson et al. (1980) and Pennington et al. 
(1994)，Hyland, K. (1997) examined the changing language attitudes brought 
about by the handover. A questionnaire was administered to 900 undergraduates 
to discover students' perspectives on language and cultural identity, social, 
affective and instrumental attitudes and general predictions for language use with a 
view towards the political transition. These undergraduates report a desire to 
acquire English for instrumental purposes and appear to recognize an educational 
and official value in English, which might benefit the territory beyond 1997. On 
the other hand, respondents also seem resistant to the culture which the language 
symbolizes. English bestows no particular social benefits on its users. Nor do 
Hong Kongers aspire to embrace Western culture and its values. These 
Cantonese speakers hold firm to their views that English does not detract from 
their own sense of ethnic identity, but there is also little evidence that Putonghua 
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evoked a strong 'Chinese' ethnic consciousness, despite the emotional and spiritual 
ties felt towards the mainland. In all, these results suggest that the ant-English 
sentiments subside while the recognition of its value as an international language 
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becomes more significant. English appears to be representing a wider system of 
power and knowledge, rather than an imposed second language of colonial control, 
and therefore Hyland claims that the urgency to assert one's Chinese identity 
against English-speaking Western identity seems to be increasingly less relevant. 
He concludes: 
that the results of the survey reveal a distinctive and healthy Hong 
Kong identity. This identity is apparently resistant to English, 
together with its wider cultural frameworks and global implications, 
and is so far resilient to any desire to surrender to a greater Chinese 
culture represented by Putonghua. At this time of political and 
social upheaval, it seems likely that the strength of their 
Cantonese-speaking culture will help the Hong Kong Chinese retain 
a distinctive group identity. Their long contact with English and 
foreign cultures will perhaps help them to mediate between the PRC 
Chinese and the international business community, (p.207-8) 
Li (1999) based on Hyland's findings agrees that the non-assertiveness of 
ethnolinguistic distinctiveness of post-1997 university undergraduates may be 
partly explained by ‘an expired colonial presence，and the end of a colonial era 
makes it unnecessary for Chinese Hong Kongers to defend their ethno linguistic 
distinctiveness against the colonial power and its hegemony as symbolized by the 
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English language (p. 202). Li then claims that the "them vs. us” mindset directed 
towards the British and 'their" language gradually vanished ever before the 
departure of the last governor. 
My contention is the new political change in sovereignty gives English a 
neo-colonial nature that lessens its imperial label but adds to its instrumentalist 
worth and function, which continues to conserve the status of standard English. 
The local adherence to the former center and standard is observed in a study 
conducted by Luk (1998) on preferable English accent. Luk (1998) used a 
questionnaire and tape-recorded story extracts to probe into the reaction of two 
classes of a total of 66 Junior Secondary Three students to the RP accent of a 
native English speaker, and to marked Cantonese accent. The findings show that 
‘ a much greater preference for the RP speaker was in evidence (p. 98). Luk 
notes that there is a general aspiration among Hong Kong students to acquire the 
symbolic capital emanating from the English accent of some native speaker model 
Standard English tends to be taken as a superior language and English native 
speakers therefore enjoy a superior status in language teaching. 
Phillipson (1992) notes that toward the end of the twentieth century, the 
global spread of English has become not so much part of colonial but rather part of 
neocolonial exploitation and that English and Anglicism have re-emerged in a new 
light. He maintains that the discourses of Anglicism still adhere to English, but 
now to a new English, a global English, and an English in popular demand，and 
that while the Empire formed an important discursive web for the spread of 
cultural constructions of colonialism, the new global empire in English forms an 
even more significant means for their promulgation. Here I would maintain that 
colonialism, or neocolonialism, represents some forms of cultural production that 
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have a direct impact on the creation of images of Self and Other. 
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Chapter 4 Local Identity as Constructed in School Textbooks 
Wherever people intend to explore colonial or post-colonial cultural identity 
and constructs, Orientalism always provides the food for thought. Said (1978) in 
his discussion of Orientalism shows how the ‘Orient’ was systematically created 
by the discourses of writers, colonial authorities and scholars. Built around a 
distinction between ‘East，and 'West', Orientalism constructs the ‘Orient，， 
determining largely what can be said about this constructed entity and acting as a 
basis for European justification of its imperialism. Dichotomizing the world into 
an East/West, We/They contrast, Orientalism then produces an essentialized, static 
Other, allowing Orientalist scholars to speak with paternalistic ease of 'The Arab，， 
'The Oriental Mind', or ‘The Chinese，. Said describes Orientalism as ‘a Western 
style for dominating, restructuring, and having authority over the Orient'. He 
suggests that: 
In a quite constant way, Orientalism depends for its strategy on this 
flexible positional superiority, which puts the Westerners in a whole 
series of relationships with the Orient without ever losing him the 
relative upper hand...; it is，rather than expresses, a certain will or 
intention to understand, in some cases to control, manipulate, even to 
incorporate, what is manifestly different (or alternative and novel) 
world; it is, above all, a discourse that is by no means in direct, 
corresponding relationship with political power in the raw, but rather 
is produced and exists in an uneven exchange with various kinds of 
power，shaped to a degree by exchange with political political (as 
55 
with a colonial or imperial establishment), power intellectual (p.4) 
Bhabha (1983b) argues that stereotype is the 'major discursive strategy' of 
colonial discourse; and reminds us that it is important to go beyond the 
‘identification of images as positive or negative to an understanding of the process 
of subjectification made possible through stereotypical discourse' (p. 18). 
The positioning, the will or intention to control or incorporate the other, and 
the stereotypical discourse will be my major perspectives employed in my study 
on local English textbooks. I am looking at how school textbooks reflect and 
produce cultural constructs and my emphasis is not to represent a binary 
opposition of colonizing and colonized realities, but a changing pattern of 
representation. In addition, I will pay special attention to how images of the 
Other become fixed. That is，how cultural representations of ‘they’，‘the 
Chinese' become essentialised and fixed, how certain visions of the Other are put 
into play and then recirculated through texts. 
I have studied eight sets of secondary school textbooks, which are from four 
major local publishers, namely Addison West Longman China Limited, Oxford 
University Press, Aristo Education Press Ltd. and MacMillan Publishers (China) 
Ltd. They are: 
English Today’ A Modem Course 1-5，by H. Christie, K.S. Yuen and C. 
Nancarrow, published by Aristo Education Press Ltd., 1996; 
English Today — A Task-Based Approach lA - 3B, by G. Thomas, 
C.Nancarrow and K.S. Yuen, published by Aristo Education Press Ltd., 
2001; 
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English Highway 1A-3B, by G Thomas, C.Nancarrow and K.S. Yuen, 
published by Aristo Education Press Ltd., 2001; 
Longman English Express 1A - 5, by Jo Ann Nelson, Kitty Chan and 
Alex Swan, published by Addison West Longman China Limited, 
1999; 
Oxford Junior English lA - 3B, by P. Etherton, A. Kingston, G 
McArthur and C. K. Wu, published by Oxford University Press, 1999; 
Oxford Certificate English 4A - 5B, by P. Etherton and A. Kingston, 
published by Oxford University Press, 1999; 
Real English 1A-3B, by Li Po-lung, Philip Leetch and Doreen Chiu, 
published by MacMillan Publishers (China) Ltd., 2001; and 
Target English lA- 5, by Graham Young, Bob Adamson, Published by 
Addison West Longman China Limited, 1998. 
New editions for form one to three classes were published in 2001 as a 
response to the government's 1999 syllabuses for secondary school, which has 
widely been read in its new teaching strategy of task-based learning. That is, 
English class aims at ‘providing opportunities for learners to experiment with and 
explore both spoken and written languages through learning activities which are 
designed to engage learners in the authentic, practical and fiinctional use of 
language for meaningful purposes' {Syllabuses for Secondary Schools, English 
Language, p.41). 
Tam(1998) notes that in the 1990s, school textbooks in general are written in 
‘English for Hong Kong' and he refers to the writing about the life of Hong Kong 
people in the English language and terms it ‘a performance language' (p.76-7). 
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Moreover, English, as noted by Philipson (1992) and local researchers ( e.g. 
Bickley 1990; Hyland 1997)，is also recognized by students as an international 
language that provides them the tool and passport to external worlds and global 
issues. Of all the 332 passages from the eight sets of secondary school textbooks, 
about 30% are dedicated to global issues like internet, travel overseas, Olympic 
Games, pollution, fashion, fast food, film industries, space travel, etc. Yet it is 
difficult to separate local life from the international arena and some of the themes 
are dealt with in a cross-boundary manner. For instance, when the author 
discusses local pollution problems, he also comments that the main source of local 
air and water pollution is from the mainland. Or when dealing with the local film 
industries, it will have connections with Hollywood. Such hybrid character is 
also seen to spread right through nearly all the passages, in the form of Western 
naming convention, such as Joseph Lee, Kitty Chan, Jackie Chan, John Woo. Li 
(1999) interpretes the common practice of adopting a Western name among Hong 
Kongers as a 'borrowed identity', serving essentially as lubricant to speed up the 
process of getting acquainted in both inter- and intra-ethnic encounters. I would 
take this kind of naming as an inclination to the Western practice, using a purely 
Western name before the Chinese family name. It is a compromise to the more 
powerful Western naming convention. After the handover, the naming practice is 
displaying an obvious change. In the passages from Longman Express, there are 
Doctor Ng Cho Nam, Mr Leung Chi Ming, which tend to denote a growing 
consciousness of Chineseness, family name first and followed by first and second 
names. At the same time, the book uses names Michael Tse Wai Ming, Margaret 
Li Ming Yu and that displays an exact model of hybrid naming practice, a unique 
Hong Kong way. The varieties of naming ways can exist together in a natural 
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and spontaneous manner. Mrs Alberta Kwok and Mr Leung Chi Ming appear in 
the same passage. The emergence of local sports icons like Li Lai Shan, Hong 
Kong's first gold medallist in the Olympics, may explain to some extent the 
change in naming in textbooks, which could be read as an unconscious manner to 
help strengthen the local ethnic identity. In addition, Chinese sports stars, like Fu 
Ming-xia, contribute to this change in naming as well as in identity formation. 
Consequently, Hong Kongers begin to be aware that they can have their distinctive 
way of naming, just like their mainland counterpart. 
Hyland (1997) concludes that Hong Kong students have a distinctive and 
healthy identity and Li (1999) shares this view by saying 'the 'them vs. us" 
mindset directed toward the British and "their" language gradually vanished even 
before the departure of the last governor'. What they have probed into is the 
conscious level of identity construction, the attitudes toward English and Chinese. 
However, the cultural constructs cannot only be explored at the conscious level, 
but according to Said and other scholars, should also they be examined at an 
underground and unconscious level of discourse, in which a broad range of texts 
reflect and produce cultural constructs. The East and West dichotomy still helps 
in our study of cultural identity. In the following, I would like to employ the 
Orientalist framework of the East and the West in my study of the secondary 
school textbooks. 
The East, in this project, includes Asia, China and Hong Kong. As China is 
the emerging political center, the way Hong Kong people draws its ethnic 
boundary after the handover is noteworthy. In the East/West dichotomy, there is 
fixed representation of China among the Westerners. Pennycook (1998) based on 
his study on the Western writing on China, from textbooks to encyclopaedias, 
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outlines a series of stereotypes created in those discourses: 
The exotic and external kingdom, the underdeveloped and backward, 
the paradoxically juxtaposed old and new, the crowded, dirty and 
poverty-stricken life, the smiling or inscrutable exterior hiding either 
bad intentions or misery, the passive Oriental and the despotic leader, 
the dullness of life under socialism, the uncaring nature of the 
Communist government …(p. 172) 
Time passes and the image does not seem to improve: 
As now that China is modernizing fast，the criticism of its dirtiness 
has shifted from a criticism of the dirt of backward countries to a 
criticism of pollution in modernizing countries and the symbols of 
China's modernization are traffic jams，pollution and construction, 
(p. 180) 
All this is from the Western eye. It may be a different image through the 
local perspective as revealed in the local English textbooks. Most of the textbook 
sets do have a theme on pollution and environment. China is depicted as a culprit 
for Hong Kong's pollution. One article from Longman English Express 1999 
begins: 
When Doctor Ng Cho Nam returned to his ancestral village in the 
Pearl River Delta, he was dismayed by the pollution pouring in from 
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newly established factories. Neither local officials nor his relatives 
appeared to notice the deteriorating environment of their home, a 
former rural backwater in southern China, (vol. 5, p.58) 
The discourse depicts an ambivalent feeling towards China among the local 
people. On the one hand, China is the motherland, the origin and the political 
sovereignty; on the other, it is still so uncivilized that Hong Kong people resist 
cultural identification with it. China remains a dirty and backward entity. Yet 
its relatedness with Hong Kong is concrete and undeniable. Seriously polluted air 
and untreated raw sewage from mainland China pose pollution threats to Hong 
Kong. The very existence of Hong Kong is dependent on China, which is a fact 
of life that local people have to live with, and ‘the environment we live will 
continue to become more and more dirty and unhealthy', ends the passage. The 
backwardness of China is repeated in the two passages on ORBIS in Longman 
English Express (1999 vol.2, p.90) and Target English (1998，vol.2’ p.78). 
ORBIS serves the blind people in China, which is about 7 to 10 million and 80% 
of them have avoidable blindness. One major cause is cataracts, which in fact 
can be cured by a simple, safe operation. The colonialized fixed representation is 
still relevant. Yet, in one article from Oxford Junior English (1999, vol. 3，p.35), 
the image of China begins to be different alongside the closer political relationship. 
China's biggest city, Shanghai, has become one of travel destinations of Hong 
Kongers for vacation. There are Nanjing Road, People's Park, National Museum, 
the TV tower, the Huangpu River, the Old Town area, Pudong and the Yu Yuan 
Garden. The author writes: 'it was sunny and the sky was clear and blue. The 
roads and pavements were much more spacious than ours in Hong Kong'. China 
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has been painted with a different colour. In addition to financial and trade 
development furnished with lots of European-style buildings, this big city 
possesses the historic and cultural side that Hong Kong is always missing: the 
National Museum, traditional designs that reminds the author of old Chinese 
poems, craft shop, finger calligraphy, cutting black silhouettes, a square filled with 
people dressed in traditional costumes, a lake with a pavilion in the middle, a 
zigzag bridge. In all, Shanghai is being romanticized in the eye of a Hong Kong 
student, with adjectives like marvelous, beautiful, and lovely. 
This newly constructed image of China is supported by some more passages 
in English Highway 2001 and Real English 2001. In English Highway (2001, vol. 
3, P.6)，among all the six outstanding athletes of our times, Fu Ming-xia, China's 
Olympic medallist, is the only East icon. The the rest are all Westerners, 
including David Beckham, Michael Johnson, Shaquille O'Neal, Martina Hingis 
and Tiger Woods. Her nickname ‘beautifol sunrise，denotes the aspiration for a 
growing and thriving China and Hong Kong people's readiness to cross the old 
cultural boundary and associate with China. A new center is emerging. More 
Chinese sports stars are celebrated in Real English. Li Xiaoshuang and Wang 
Junxia are juxtaposed with other Hong Kong sports icons like Li Lai-shan and 
Marco Fu (Real English vol. 2, p.36-8). They are in more or less equal position 
and the way of naming reserve the distinctive identity of Hong Kong people. Just 
from a glance, the reader can tell their ethnic origin. 
The shifting of the cultural boundary is not without struggle or defeat. In a 
passage about Hong Kong's film industry ( Longman English Express, vol.5, 
p.2-3), it writes: 'Hong Kong' return to the Chinese rule does not seem to have 
intimated directors politically' and 'the industry's last hope is to find an audience 
62 
in mainland China'; however, 'the mainland lets in only ten foreign films a year 
and it still considers Hong Kong films as foreign films'. There may be 
opportunity and hope in the Chinese market, but Hong Kong may not be given 
such opportunities, or passports. While the history old architecture and foods of 
China, as represented in passages of ‘The Forbidden City，and ‘Chinese 
Cooking \Real English, vol. 1, p.31 and p. 5 8) are highly acknowledged, the 
customary drawbacks in environmental conservation and superstition are still 
haunting the Hong Kong people. In the passage 'Wildlife in Danger from 
Consumers', it says: ‘in China restaurants, a lot of people like to eat different kinds 
of wild creatures' and Hong Kong is an accomplice as 'many Hong Kong people 
go to eat in mainland restaurants，(i?ea/ English, vol. l,p.62-3). The China giant 
pandas are one of the most well-known endangered species and Hong Kong is very 
lucky to have its very own, as a gift from China, reared in a luxurious home in 
Ocean Park. The mingled feelings as such seem to be settled by Hong Kong's 
effort in correcting the wrong: 'the Hong Kong Society for Panda Conservation 
helps protect pandas and their natural habitat on the mainland，. The return of 
sovereignty symbolizes the beginning of cultural identification and subsequently 
helps in accelerating the process. There is evidence in the re-assessment of the 
China image. In 'Taboos and Superstitions', the stigma of backward and 
superstitious China is re-articulated in an objective, factual manner, by juxtaposing 
the taboos and superstitions of China, with other Asian countries and the West. 
No judgment is made in the matter-of-fact tone and attitude, as the author tends to 
describe it as a kind of universality. In ‘the Great Hall Fund’ (Real English, vol. 
2, p. 124)，the author openly addresses to the Hong Kong people and call for 'their 
love for their country' in order to 'restore the Great Wall of China to its former 
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glory’. 
Hyland (1997) and Li (1999) observe that there is a drastic change of attitude 
toward English among Hong Kong students before and right after the handover, 
and conclude that English poses no threat to their identity. In reality, the 
withdrawal of the British of course breeds that kind of perception. However, as 
the former center is fading away, Hong Kong people are in a crossroads of 
choosing their path of how to write and construct their new political center, China. 
The negatively stereotyped, underdeveloped and communist identity represented in 
Western discourse has little attraction, to say the least, to the Hong Kong people. 
No wonder in most school textbooks, for example, China is occasionally 
mentioned in the performance-oriented language. Basically, the themes of the 
textbooks are localized and confined to Hong Kong life. Other than that, it is the 
outer international arena that China seems to play an insignificant part. 
Nevertheless, the search and construction of cultural identity is a continuous, 
unceasing process. The making of the China image in the local arena is part of 
that process. The re-construction of the China image has begun alongside the 
political sovereignty change. It is a small step as observed in 11 passages out of 
322 (see Appendix I), the themes of which are meant to relate China. The styles 
utilized in these passages tend to have two extremes. Some are following the 
stereotyped perspective of looking at China, some are beautifying the places, 
history and foods of China. One interesting observation comes from the way 
Hong Kong textbook authors are working on the compromise in line with the local 
government policy emphasizing the unification and superiority of Chinese culture. 
They admit the conventional shortcomings in pollution and medical care and 
subsequently they point the way out by calling upon local efforts and contribution, 
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which tends to serve the ethnic integration and hence stretching the cultural 
boundary of Hong Kong. The two are made closer by highlighting the emergence 
of Chinese sports icons who really help in lubricating, if not accelerating the 
process. These are tiny bits that are working at the affective level in fighting 
back the conventionally repulsive emotional ties with the backward socialist. Yet 
the ice has been broken and greater changes are to be seen. 
In terms of positional superiority, I am of the opinion that it is Hong Kong 
people who are actively writing the Chinese, actively re-constructing the image 
and shifting the cultural boundary. As observed in the textbooks, in accordance 
with Said's theory of Orientalism, Hong Kong people exhibit ‘a certain will or 
intention to understand, in some cases to control, manipulate, even to incorporate, 
what is a manifestly different world' (p.90). However, such empowerment seems 
to borrow from the medium, the superior language of English, which also helps 
provide a seemingly safer and more comfortable position of the authors by 
providing a plausible hiding place from any direct blame and attack. These Hong 
Kong authors are writing China in a Western language. Next we will see how 
Hong Kong is writing the West, the Europe, in English textbook discourse. 
Though nearly all the passages have the themes of local life and issues，the 
superior positioning of the West is evident in the English Today 1996 series. 
Stuart Hall (1990) argues that the Europe, the center is ‘endlessly speaking us，and 
the 'European presence is that which, ... has positioned the black subject within its 
dominant regimes of representation' (p.399). The dominance of the West is explicit 
in the choice of icons and examples. For instance it is a tourist, an English 
native speaker, who complained about Hong Kong, the crowded train, poor 
transport service and the subsequent stealing of his wallet in 'the Train Ride'(vol.5, 
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p.25) The expert in 'Who is Afraid of Maths Anyway' (vol.5, p.33) is an 
foreigner, Dr Syle. The glamorous American icons of Spielberg, MacDonald's, 
Coca-Cola and NASA are employed to strengthen the higher position of the West 
in various businesses and advanced technology. In the area of environmental 
conservation, local work is traced back to the Western headquarters of Friends of 
Earth,and Worldwild Fund. In education, ‘Studying Overseas' (vol.5, p.50) openly 
encourages students to study abroad in better education environment. In addition, 
foreign working experience is an indispensable asset for career success. No 
wonder to study overseas is the dream of a radio researcher in 'Radio Jobs' (vol.4, 
p. 13). The improvement in modern life is due to Western inventions like 
penicillin, radar, articficial sweentners. Even in imagination, it is related to 
Western figures of H.G. Wells and Aldous Huxley. In the fictional story of ‘A 
Strange Dream' (vol.4，p.22), it is not all a creative story but still the setting has to 
be in San Francisco and the characters are American. The West, especially the 
United States, remains to be superior and it therefore provides the path for local 
people to advancement and development. 
In contrast, the image of the Hong Kong people is uninteresting, mundane, 
lacking confidence and vigor. Hong Kong is being written and constructed by the 
West as underdeveloped. The city is criticized by foreign visitors as noisy, 
crowded and expensive. For example, a tourist who is an English native speaker 
complains about the crowded train in Hong Kong, its poor transport service and 
the subsequent stealing of his wallet in ‘the Train Ride' (vol.5, p.) A local old 
man has to face a more violent attack, snatching his bag in broad daylight. A 
schoolboy's visit to Ocean Park is ended with mechanic failure. The hidden 
tensions and undercurrents permeate everyday life and people in authority just say 
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there is nothing they can do. Furthermore, there are social problems of teenage 
smoking, drugs and crime. Teenagers are relatively weak, both in physical and 
mental sense, and they need to be trained stronger and tougher through courses by 
Outward Bound. The working conditions are far from satisfactory. Jobs are 
poorly paid and working hours are long. It is frequently reminded that a good 
command of English is.a must for job seekers. The instrumentalist apparition of 
the language still hangs on. The stars that Hong Kong people are looking up to 
are chiefly American Chinese, the tennis athlete Michael Chang and a NASA 
astronaut. Affiliation with the West, ideally at the national identity level, seems 
to be the only passport to success. Hong Kong is only the periphery, the East and 
the Other. This is the 1996 edition. 
Yet in the latest edition of Target English 1998 and Longman English Express 
1999 and Oxford Certificate English 1999, there is an evident shift in the 
positioning. The Hong Kong people, like its counterparts all over the world, have 
the attributes of general city dwellers described in the passage ‘Humans as Tribal 
Animals', appearing cruel and uncaring. However, it is the people of New York 
that are put to a test, showing that New Yorkers ignore anyone who collapses and 
lies still in street. Hong Kongers and New Yorkers are placed on the equal 
footing. On the other hand, ‘village-dwellers have not developed the habit of 
ignoring and avoiding strangers'. Moreover, in 'A Lucky Escape', the primitive. 
East stereotype is given a re-construction. Two Australians hiked in Alishan, 
Taiwan. They lost in a thick mist and luckily saved by a hunter. Later ‘the 
forest ranger picked us up' and he ‘had dark skin and curly hair, spoke good 
English'. The mountain people are helpful and educated while the Westerner 
went into trouble because they cannot read the sign 'written in red Chinese 
67 
characters'. 
In Hong Kong, there are still social problems like pollution, food 
contamination and crime, however, this time Hong Kong people actively write 
about, admit their problems, locate causes and propose remedies. They have 
become confident in accepting their own weaknesses and tried to work on them. 
Every society has its problems. In ‘A Costly Mistake' (Target, vol.5, p.24-5), the 
local teenager takes part in drug trafficking without being fUlly aware of the 
seriousness and legal consequence. She makes the mistake of rushing to earn 
some quick money and she pays the costly price. The author then points out that 
in the real world, such criminal acts are in fact an international business, covering 
cities both in the East and the West, Bangkok, Tokyo and Amsterdam. Big cities 
are alike in their dark side, and Hong Kong is one of them. 
Furthermore, pollution is a fact in life and the local people are actively 
dealing with it in a responsible manner. ‘The Sick Building' is a thorough 
investigation report by an local engineer. Such a responsible attitude is also 
depicted in 'A Nasty Surprise at the beach，{Target, vol.5, p.50-1) when the author 
admits that the beaches are dirty and condemns the misconduct of the people 
around. Yet the ending is bright and positive by proposing changing people's 
attitudes and promoting social awareness through education. 'Don't Eat 
Shellfish，addresses the tourists' concerns over food contamination in the city and 
the author gives scientific analysis noting that red tides, caused by warm air and 
low tides, is a natural disaster that could not be prevented. It is a direct writing 
back to the foreign denigration. On the other hand, the West is far from perfect 
and has their own problems. For instance, in ‘Problems with Our Environment' 
(Oxford, vol.4, p. 149), wolves are killed and forced to the edge of extinction by 
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people in Britain, Germany and America. These Westerners have been doing 
harm to the environment, which is causing resentment even among Westerners 
themselves. For instance, the Body Shop's campaign against animal test is 
reported in ‘MTR Bans Body Shop's Poster'. 
The superiority of the West starts to be challenged in the previously 
undeniable status in advanced technology. In 'The New Space Station，(Z^ owg 
English Express, vol.5, p. 138), it begins a history of the western advancement, 
quoting the first apace station, the American 'Skylab', the Soviet Mir, and a new 
international Space Station joined by American, Russia, Japan and several 
European countries. Next it presents the criticism that the ‘cost has mushroomed 
out of control' and critics even claim that 'almost all of the experiments which are 
planned for the space station can be conducted on Earth'. One mission was 
cancelled by President Clinton in 1996 as ‘it is unclear what the point of this 
experiment would be，and many scientists argue that ‘the International Space 
Station is a colossal waste of money and time'. The author is trying to undermine 
this kind of Western myth of space exploration. The conclusion: 'when the Earth 
faces so many obvious problems, from global warming to disease and poverty, it 
would seem that there are more worthwhile ways of spending $100 billion dollars'. 
This overtly questions the technological superiority of the West. The 
vulnerability of the West is displayed in 'The Internet，(Cbc/on/ Certificate English’ 
vol.4, p.92) citing the incident of computer attack on America's defence systems 
by about 100 American and British hackers in New York. At the same time, 
Hong Kong is progressing. 'Hong Kong Inventions Fly into Space，reports the 
achievement of a local inventor, Dr Ng Tze-chuen and his HK Polytechnic 
University team. Their designs are being used by the Russian Space Agency and 
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NASA. The West is no more unreachable, and the local position is elevated by 
the ability to work on the technology frontier. 
It is worth noting that a restrained use of Western icons seems to be taking 
place. In the two articles on Olympics, namely ‘The Olympic Games-Past, 
Present and V\\X\jaQ\Target English, vol.4, p.47) and 'Keeping Up with the Times', 
the authors choose to ignore all the sports stars, West and East alike, and they are 
mainly concerned with the Olympic spirit, sports categories and the hosting of the 
Olympics, rather than record breaking and athletic icons. Similarly, in the articles 
related to fashion, namely 'Clothing for Protection' and 'Fashion', no brand names 
or Western icons are mentioned. Instead, an East icon Mother Teresa is in place 
in the latter. 
There is also a breakthrough in the reconstruction of the self-identity. 
Conventionally, Hollywood and American films are leading in the film industry 
and recently there are Hong Kong people who can work in Hollywood. In 'Hong 
Kong Film Industry Falls into a Black Hole，{Longman English Express, col5, p. 1), 
Hong Kong and American are comparable in the film business as 'Hong Kong was 
second only to Hollywood in exporting films'. In the past American films were 
having a greater impact in Hong Kong, for example, 'in 1993, Jurassic Park 
became the first foreign film to reach the No. 1 spot at the box office since before 
the day of Bruce Lee, and Hong Kong films were becoming unimaginative 
cop-and-gangster flicks，. Now Hong Kong films have begun to influence 
American films, especially action films, having icons like John Woo and Jet Li. 
In ‘The Hollywood Connection', the positioning change is more drastic. It is the 
Hong Kong films and Asian figures that are the subject of the passage. Jackie 
Chan, Michelle Yeoh and John Woo are the local household names, who have 
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achieved great success in the USA. More than that, John Woo 'feels that they 
have a purpose beyond entertainment' and he wants to 'help bridge the gap 
between the way Hollywood sees Asians and the way they really are'. The author 
concludes in this statement of changing the Western perception and the active 
writing of own identity. 
In actuality, the bridging of the West and East has already taken place in the 
eating scene. 'Asia's Big Mac Love Affair, {Oxford Cert. English, vol.4, p.57) 
illustrates the phenomenon that ‘MacDonakTs plays a major role in the lives of us 
throughout East Asia'. In China, Japan and Hong Kong, MacDonald's 
restaurants are ‘now a part of the local background' and 'many consumers are not 
aware of the company's foreign origin'. The impact is percieved not only on the 
eating habit, but also on the creating of the practice of queuing for food and 
consumers' higher expectation for services from other restaurants. This kind of 
cultural acceptance is a welcoming sign. However, the process of East meet West 
is not necessarily comfortable or smooth. In 'Body Shop，，local people find the 
Western poster resentfiil and the author takes on the role of a mediator, trying to 
convince the local the philosophy of the non-conventional Western organization. 
Western culture is undeniably influencing the local perspective. Equality 
and gender issues, which have a distinctive West origin, are the themes of various 
passages. For example, ‘Cosmetic Surgery' (Target English, vol.4, p. 118) and 
'Suffering to be BeautifulXOx/orc/ Cert. English, vol.4, p .I l l ) present the sexist 
stereotype of women being blind pursuers for appearance. In fact. Hong Kong 
has actively been responding to it by setting up the Hong Kong's Equal 
Opportunities Commission. The pedagogical approach is rather a liberal Western 
one, employing an inquiry approach instead of the usual journalistic style. In 
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one, employing an inquiry approach instead of the usual journalistic style. In 
Target English, the rivalry arguments are presented in two letters, with the 
headings 'Discrimination Must Be Stopped，and 'Hiring Should Be Employer's 
Choice' (vol.5, p.74-5), denoting the legal spirit and implementation hurdles. 
Students are encouraged to develop their point of view and independent thinking. 
Another passage from Oxford Certificate English titled 'A Woman's Place Is in the 
Home，(vol.5，p. 124-5) utilizes similar thought-provoking approach by presenting a 
debate essay. The other ‘Unequal Opportunities' (English Express, vol.5, p.84-5) 
describes the acts of unequal opportunities in real life. It also includes the 
opposing arguments from the business sector and anti-government sentiment. In 
the end, it concludes that 'the status of women in Hong Kong is not yet as high as 
it is much of Europe or North America, it is certainly far higher here than in almost 
any other part of Asia'. That is the image of Hong Kong these days, getting close 
to the West and ahead of the other Asian nations. In terms of positioning, Hong 
Kong is moving upward and improving. 
However, the dependence on the West is on the decline as witnessed in the 
education arena. Overseas studies is no longer a way out of demoralized local 
students, just one of the many options. It takes on a more objective perspective. 
In 'Overseas Education', it presents the information of a UK college in a 
leaflet-like style and students still choose England because of the similar system. 
The local scene is explored in 'Chatback on: Tutorial CQXi\XQ\Oxford Cert. English, 
vol.4, p.5) and ‘Survival Guide in a Tough World' {Oxfored Cert. English, vol.5, 
p. 141). The former stimulates students by presenting various angles on the issue, 
while the latter provides advice for jobseekers in the Education and Career Expo. 
There are problems of the local students are recognized and it is emphasized in 
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are encouraged to face up the reality, try to solve their problems and gain 
independence. 
Furthermore, the image of local teenagers is presented with a new, fresh 
spiritual elevation. The description of the young volunteers in ‘A Red Cross 
Nurse and A Samaritan Befrienders Volunteer'(Targer English, vol.4, p.96) is by 
all means kind, helpful and healthy. These young people enjoy the feeling of 
satisfaction when they help save lives, help someone overcome a problem, or give 
them emotional support. The ending question is: who needs money when 
volunteers get that kind of reward? This open statement serves to unveil the old 
materialistic, instrumentalist stereotype. The theme is echoed in another passage 
'A Shoulder to Cry On\Longman English Express, vol.4, p.4), in which peer 
counseling is a growing trend among local schools. 'By being a role model to the 
younger students and doing something that contributes to the school, the 
volunteers derive a great sense of accomplishment', said the principal The 
students in the feature report initiate to help new students. Their efforts are met 
with enthusiastic response from both the fellow schoolmates and the school 
authority. This new image of the local teenagers announces a clear departure from 
the conventional instrumentalism. 
Alongside the upgraded teenage identity, the local discursive power is 
enhanced in their travel experience. Generally speaking, it seems that a traveler 
is often equipped with the authority to write and construct the people and place 
encountered. Hong Kong people depicted in 'Adventure Travel' do free-falling in 
Australia and join the photo-safari to see the untamed jungles and the Wild animals 
of East Africa. Local thrill-seekers can choose from trekking through the world's 
highest mountains to rafting on the Amazon river or camping in the Alaskan 
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wilderness. Other outings include Canadian whale-watching, sailing off the coast 
of Hawaii, ranch vacations in Texas, long-distance backpacking trips, cycling tours 
of China and Arctic dog-sledding excursions. 
In all, the whole world is before them and the Hong Kong people now have 
the opportunity to conquer themselves and, more importantly, the West. They 
take on an adventure-seeking attitude in their life, which is quite the contrary of 
the old stereotype of being reserved and weak. The disappearance of the colonial 




In this post-colonial century of Hong Kong, the community as a whole has 
been working on the re-writing and re-constructing of its new identity, alongside 
the withdrawal of its colonial past. The efforts can most obviously be seen at the 
government and policy level, and their effects have been examined in my 
discussion on the curriculum reform and major language policy. In addition, 
building on the recent local research on students' attitude towards language and 
their identity, my study has explored the cultural construction revealed in school 
English textbooks. 
My theoretical framework is that there are opposing and conflicting forces at 
work on cultural construction. The state serves as the powerful, external 
moulding force and this thesis sets out to examine whether the local government 
is working on constructing a public and ideal identity in this post-colonial era. 
At the government level, its ideological grounding and construction can best been 
manifested in the curriculum reform document, Learning to Learn, and the 
English language syllabuses. When compared with the National Curriculum for 
England, the Hong Kong counterpart exhibits a tendency to avoid elaboration and 
clarification of core values. Instead, the colonial construction of instrumentalism 
permeates the document, the focal point of which is the means and skills, such as 
the generic skills to attain certain preferred attitudes, such as life-long learning. 
The guiding principles for the local curriculum are the means to ends framework, 
which shows the lack of values and vision at the cultural and ideological level. 
Hence, there exists no definition of national identity or values in the document of 
curriculum reform. 
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Concerning the erosion and preservation of colonial constructions, it is 
observed that colonial constructions, rather than eroded in post-colonial policy, 
have been preserved and even enhanced. The blurring of the means and ends 
relational boundary is the main feature of local instmmentalism, which has its 
colonial history in English education policy. In the post-colonial era, the Hong 
Kong government has made it quite clear that it has no intention of defining 
values either for individual or society as a whole. It adheres to its traditional 
policy of laissez-faire, and this is consistently applied in education and political 
ideology. This could be interpreted as a colonial tradition that the government 
has explicitly avoided issues of values and ideologies and public administration 
has only focused on pragmatics and strategies. Instmmentalism is the word of 
the day. No wonder has the learning of English been twisted and advocated as 
an end in itself, ignoring the deeper ideological and cultural implications. 
English is a second language in Hong Kong and the fundamental target of 
English education for local learners is communication competence. The local 
syllabus and the examination criteria all stress this kind of instrumental function, 
which does not deviate much from the colonial notion. The message to the school 
educators and teachers is basically pragmatic, asking practitioners to refine and 
enrich their repertoire. English is still taught at a workplace level and an English 
literate workforce is trained to meet the demand of the employers. Moreover, the 
mother-tongue policy is mainly concerned with the medium of instruction at the 
classroom. The arbitrary administrative style has created more disputes and even 
social oppositions than the settlement of the historic controversy with its origin 
among the Orientalists and Anglicists. The remedial work in form of the NET 
scheme again helps revive the colonial superiority of English native speaker 
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teachers, which inevitably undermines the status of the local English teachers as 
well as the emerging local identity. Furthermore, the restriction of mixed code 
used in English class, especially those in the English-medium schools, is contrary 
to the hybrid nature of the local identity, seemingly restraining the boundary 
expanding to the Western side. On the other hand, the government's public call 
for nationalist love and sentiments is a deliberate pull towards the China side. 
However, this type of national identity formation has its similarity in the colonial 
construction of the Chinese identity in the abstract. The Hong Kong government 
may never wish to follow the footstep of the colonial regime. Yet its education 
and language policy seems unable to tear down those colonial constructions and, 
sadly to say, even strengthen and revitalize them. The lack of vision in the local 
curriculum tends to reflect the fact that the government and the policies as a whole 
neither have nor is building up any vision for the community. 
However, despite the weak and even negative state moulding force, the local 
cultural identity seems to have undergone significant changes. At the secondary 
school level, recent research studies discover a positive change in the students' 
attitude toward language, English in particular, together with the vanishing of the 
English colonizer. It is shown that English does not threaten the teenagers' sense 
of ethnic identity. In addition, the anti-English sentiments subside while the 
recognition of its function as an international language become more significant. 
In all, the teenagers are gaining a 'healthy' local identity. At this point I would 
suggest that the subjective constructing force at individual and personal level is 
quite strong and working on the direction of forging its new, localized identity. 
This tends to be supported in the study of school English textbooks. The 
textbook discourse displays an ambivalent attitude towards China among the local 
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people. On the one hand, China is the motherland, the origin and the political 
sovereignty; on the other hand, it is still so uncivilized that Hong Kong people 
resist identifying with it. However, as the former colonial center has gone. Hong 
Kong people are undergoing the process of re-constructing the relation with China. 
This can be seen in the rewriting of China's image and the shifting of cultural 
boundary on the part of Hong Kong people. The way of naming provides 
interesting evidence reflecting local culture and identity. 
My second research question deals with whether the subjective constructing 
force as manifested in school English textbooks erodes colonial constructions and 
strengthens the local culture and identity. It is observed that the local textbook 
writers are assuming a higher position in writing than before. They now display 
the ability to admit weaknesses, challenge the West and criticize the new political 
center. There are attempts to shift the boundaries and assimilate with the other 
cultures in a new way and taking an active role. As portrayed in the textbooks, 
Hong Kong people exhibit an intention to understand and incorporate other 
cultural entities. Every society has its dark side and so does Hong Kong. In 
addition, the superiority of the West is being challenged. The Western world is 
far from perfect and has its own problems. The Westerners have been seen doing 
harm to the environment, which also causes resentments among Westerners 
themselves. Furthermore, the textbook writers are trying to undermine the 
Western myth of technology advancement. Space exploration may be a waste of 
money compared with the potential gains. The emergence of local inventors 
gives the message that the West is not unreachable. The local position is elevated 
by the demonstration of the ability to work on technology frontier. Alongside the 
restrained use of Western icons, local ones have come to appear on stage. A great 
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change is also observed in the re-construction of the local image and identity. 
Local film stars and directors have achieved great success in Hollywood and some 
of them wish to change the Western perception of the East. Also there are 
teenage heroes who are devoted to serving others, getting rid of the instrumentalist 
image. Going West is not taken as an escape from the reality. Overseas studies, 
no longer the only way out for demoralized local students, is just one of the many 
options. Together with the enhancement in teenage image, the local discursive 
power seems to be strengthened in passages portraying teenage travel experiences. 
In these travel passages, the young traveler is empowered with the authority to 
write and construct other people. Young people take on an adventure-seeking 
attitude in life and possess the opportunity to conquer themselves and the West. 
Teenagers are seen and encouraged to construct their hybrid identity through travel， 
rational thinking and reasoning. In all, the textbook writers tend to erode colonial 
constructions such as Western superiority, and strengthen local cultural identity 
with healthy image and empowered positioning. 
To sum up，the state moulding force of the HKSAR government, as 
manifested in its school curriculum and education policy, does not seem to have 
the goal of eradicating colonial constructions. Nor does it aim at laying the very 
foundation of local culture and identity in terms of core values. On the contrary, 
the government tends to preserve legacy of colonialism in the form of 
instrumentalism of language learning, prohibition of mixed code, Confiicianist 
notions of hierarchy loyalty, Chinese identity in the abstract and the superiority of 
the NET. The external constructing force is a weak one in formulating the 
post-colonial identity. On the other hand, the change in political sovereignty has 
freed the local teenagers from colonial stereotyping and submission, energizing 
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their mobility and thinking. The subjective constructing force as evidenced in 
school textbooks is relatively stronger and healthier. 
The work of the government does not fare well and has not de-constructed the 
colonial ideology. Instrumentalism and English superiority have been 
perpetuated in its education and language policy. The government may not have 
the vision and courage to stretch its limits, while the local textbook writers are 
playing the role of shifting the cultural boundaries and re-constructing new images 
of Self and Other. The local voice is emerging among the local people. Yet the 
post-colonial government appears to be left behind in former colonial 
constructions and consciousness. 
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